Handbook for the
Graduate Training Program in Clinical Psychology

Department of Psychological Sciences Case Western Reserve University

Department of Psychological Sciences
Case Western Reserve University
Mather Memorial Building
Building Address: 11220 Bellflower Avenue
Mailing Address: 10900 Euclid Avenue
Cleveland, Ohio 44106-7123
216-368-2686

Most recent update of handbook:
2025 — 2026



TABLE OF CONTENTS

Page
Purpose and use of this handbook 5
Program overview 6
Program philosophy and training model
Program Aims
Overview of program sequence
Overview of program requirements
Minimum levels of acceptable achievement
Residency requirements
Exceptions to program requirements and policies
Checklist of program requirements
Admissions 12
Application and admissions process
Financial support
Student diversity
Accommodations for students with disabilities
Graduate work done elsewhere
Evaluation of student progress 15
Faculty reviews of student progress
Practicum and field placement evaluations
Research Evaluation
Annual milestone updates
Access to student records
Student feedback to faculty 20
Coursework 21
Program procedures around registration
Documenting progress and coursework
Mini-courses
Typical schedules for each year of the program
Graduate Studies procedures and policies 24
Continuity of registration
Tip sheets for Graduate Studies requirements
Full-time student status
Full-time status and loan deferment during internship
Tuition waivers
Fellowship courses
Research training 27
Clerkship
Master’s thesis (M.A.)
Dissertation

Use of archival data for a Master’s thesis or dissertation

Summer defense of a dissertation




Clinical training

33

Psychotherapy seminars and practica

Field placements

Legal issues around clinical supervision

Supervisee registration forms

Notification of trainee status to clients

Legal responsibilities of supervisors

Professional liability insurance

Recordkeeping for licensure

CWRU Psychology Clinic

Practicum and field placement evaluations

Continuing therapy after a practicum or placement ends

Extramural clinical and educational activities

Training in teaching

40

Specialty qualifying exams and case presentation

44

Review paper special exam

Teaching a one-credit specialty course

Clinical case presentation

Form to document special exam plans and completion

Advancement to candidacy for the Ph.D.

67

Assessment of internship readiness

68

Internship

70

Internship application process

Procedures during internship

Commencement and graduation

72

Commencement exercises

Graduation / conferral of the Ph.D.

Completion of Ph.D. requirements vs. conferral of Ph.D. degree

Professional development

74

Professional organizations and conferences

Publishing and presenting your work

Sources of research funding

Small research grants for innovations in clinical psychology

Awards for excellence in clinical psychology

Employment

E-mail as a means of communication within the program

Attendance at colloquia and case presentations

Preparation of theses, dissertations, and course papers




Professional relationships in the program

83

Academic advising and mentoring

Primary research advisor

Auxiliary clinical advisor

Director of clinical training

Class morale officer

Student ombudsperson

Peer mentor

Faculty/student relationships

Dating students in classes where you have a teaching role

Sexual harassment

Problems during graduate training

87

Remediation procedures

Personal problems and psychotherapy

Serious problems that interfere with clinical work or program

Academic probation, suspension, and separation

Due process and grievance procedures

Log of revisions to this handbook

94




PURPOSE AND USE OF THIS HANDBOOK

This handbook provides information on the rules and policies that guide the graduate training
program in clinical psychology at Case Western Reserve University (CWRU). The program will be
referred to simply as the “clinical program” throughout most of this handbook.

This handbook is an essential resource to guide you through your graduate studies. The handbook
is designed to provide a detailed description of the program and how it operates within the larger
context of the university and the profession; as such, it includes many rules and guidelines. As a
student in the clinical program, it is your responsibility to read, understand, and follow the rules in
this handbook. Please familiarize yourself with the contents of this handbook and use them as your
primary source of information about the program. If you have any questions after consulting the
handbook, please talk with your primary research advisor or the director of clinical training (DCT).

The rules and guidelines in this handbook are designed to establish clear and consistent policies
within the clinical program. However, there is some flexibility. If rules change during your time as a
graduate student, you have the option to remain under the old rules that were in place when you
joined the program, or you can switch to the new rules. (When you start the program, you should
save a copy of the current handbook, as it will change from year to year.)

All rules, policies, and regulations should be applied equally to all students. However, sometimes
rules require exceptions, which will be evaluated by the clinical faculty.

This handbook contains rules and regulations from four primary sources:

1. Clinical training program requlations. These are the rules that guide CWRU’s graduate
program in clinical psychology. This handbook is the primary source for these rules.

2. CWRU School of Graduate Studies. These rules pertain to all graduate programs offered at
CWRU, and they supersede the program (and department) regulations. Please see the
Graduate Studies website and the online Graduate Studies Handbook.

3. Ohio State Board of Psychology. The state of Ohio has many laws pertaining to the practice
of psychology (see website). Violations of these laws will be grounds for dismissal from the
program.

4. American Psychological Association (APA). The APA Code of Ethics pertains to all faculty
and students involved with the clinical program. Violations of these ethical standards can be
grounds for dismissal from the program. Please visit the websites for APA'’s Ethical Principles
of Psychologists and Code of Conduct and Guidelines for Providers of Psychological Services
to Ethnic, Linguistic, and Culturally Diverse Populations.

The development of appropriate standards of professional conduct is an integral part of graduate

education and training. Becoming familiar with these standards is an ongoing process that occurs
through various courses and supervised experiences. Please review these policies now. Enrolling
in our program commits you to behave in a manner consistent with these principles, the law, and
CWRU's standards of academic integrity. lgnorance of a rule is not an acceptable excuse.



http://www.case.edu/
http://gradstudies.case.edu/
http://gradstudies.case.edu/
https://case.edu/gradstudies/about-school/policies-procedures
http://www.psychology.ohio.gov/lawandrule.stm
http://www.apa.org/ethics/code/index.aspx
http://www.apa.org/ethics/code/index.aspx
http://www.apa.org/ethics/code/index.aspx
http://www.apa.org/ethics/code/index.aspx
http://www.apa.org/pi/oema/resources/policy/provider-guidelines.aspx
http://www.apa.org/pi/oema/resources/policy/provider-guidelines.aspx
http://www.apa.org/pi/oema/resources/policy/provider-guidelines.aspx
http://gradstudies.case.edu/webfm_send/248

PROGRAM OVERVIEW

Program Philosophy and Training Model

The graduate training program in clinical psychology at CWRU offers doctoral education and
training that prepares students for the science and practice of psychology. The program has
been continuously accredited* by the American Psychological Association since February 1,
1948. The clinical program prepares students to integrate the science and practice of
clinical psychology, to be effective teachers, to provide empirically-supported treatments,
and to contribute to the development of the science and profession of psychology. CWRU
provides strong training in general aspects of clinical psychology. We strive for a balance in
faculty and graduate students who want to work with adults versus those who want to work
with children or families.

Since its inception, the clinical psychology program at Case Western Reserve University has
been based on the scientist-practitioner model as articulated at the Boulder Conference.
This perspective emphasizes the integration of professional and scientific activities in
clinical psychology, giving equal emphasis to the roles of both investigator and practitioner
in training and professional identity. We aim to provide a common core of knowledge,
methods and philosophy that will be shared by students who pursue applied and scientific
careers. We believe that clinical psychology, in its ideal form, is based on cross-fertilization
of the science and practice of psychology. In our view, the continued development of
professional psychology depends on contributions from the application of scientific methods;
also, in a complementary way, important questions for systematic study often emerge from
clinical observations.

Our aim is that our graduates will approach professional practice with a scientific attitude. At
one level, this scientific attitude means using systematic observation, hypothesis building,
and cautious judgment in clinical work. More directly, we also strive to prepare students to
draw from established theoretical frameworks, research findings, and empirically-validated
strategies as they conceptualize cases, plan treatment, and administer interventions. We
also aim to prepare our students to be clinically informed in their conduct of research. When
students design research studies, our aim is to have them draw from their own clinical work
and from conceptual frameworks and findings from clinical psychology as they develop
hypotheses and consider the clinical applications of their work. In terms of research, we aim
to prepare students not only to conduct empirical research but also to write integrative
review papers and/or grant proposals. Because we also value skills in teaching, another aim
of our training program is to prepare students to teach their own courses and present their
research and clinical work to professional audiences.

Students are encouraged to become familiar with a range of clinical populations. Training
includes exposure to cognitive-behavioral and other theoretical approaches to therapy.
Students can also learn about work with couples and families. Additional perspectives may
be provided by supervisors during field placements.

*For information on APA accreditation, see this website or contact the Office of Program
Consultation and Accreditation, American Psychological Association, 750 1st Street, NE,
Washington, DC 20002. (202) 336-5979; apaaccred@apa.org.


http://www.apa.org/ed/accreditation/
mailto:apaaccred@apa.org

Program Aims
The clinical program is designed to provide students with a strong base in the skills of
psychological science and practice. As part of our APA accreditation process, the faculty
have developed a list of training aims. These training aims are implemented through
academic coursework, course-based practicum experiences, research projects, specialty
exams, and supervised field placements. This program was last reviewed in 2024 and
accredited for 10 years, with the next site visit scheduled to occur in 2034. Consistent with
this training model and the accreditation guidelines of the American Psychological
Association, the Clinical Psychology Program organizes its training around the following aims:

Aim 1: To provide students with a broad knowledge base of the science of
psychology.
Aim1A: Students will gain broad-based knowledge in the field of psychology,
including domains not specifically related to clinical psychology.

Aim 1B: Students will gain in-depth knowledge of topics related specifically to
clinical psychology, including empirically validated treatments.

Aim 2: To provide students with a strong, entry-level foundation of skills
needed for the professional practice of clinical psychology.

Aim 2A: Students will develop entry-level skills in clinical assessment.

Aim 2B: Students will develop entry-level skills in psychological intervention.

Aim 3: To provide students with a strong, entry-level foundation in research and
writing skills relevant to the professional practice of psychology.

Aim 3A: Students will be able to understand and use research methods and
statistical techniques commonly used in psychology.

Aim 3B: Students will be able to conduct their own research studies using
research methods from psychology.

Aim 3C: Students will gain skills in the areas of literature review and integrative writing.

Aim 4: To provide students with a strong, entry-level foundation of skills needed
to teach courses and deliver professional presentations in the field of
psychology.

Aim 4A: Students will develop entry-level abilities to design and teach their own
courses.

Aim 4B: Students will develop entry-level abilities to describe their clinical work
and research to professional audiences.




Overview of Program Sequence

Our training is organized in a sequential model. Students gain a solid, graduate-level
academic foundation in the first several years of the program, including courses in data
analysis and broad and general aspects of psychology. They also receive training in clinical
skills such as interviewing and assessment. Students become involved with research during
their first year in the program. Over the course of the Program, starting in the first year,
students are expected to work on research in their labs for an average of 20 hours a
week. Over time, the training becomes more complex and builds upon the earlier material
and skills.

During Year 1, students develop knowledge of psychopathology, psychological assessment,

and research methods. Although Year 1 places a strong emphasis on academic coursework,
students are also exposed to clinical service through training in assessment and interviewing
skills. By the end of Year 1, students are expected to develop a topic for their Master’s thesis.

During Year 2, students complete supervised field placements that emphasize skills in
psychological assessment. Students also begin formal training in psychotherapy and continue
taking courses. They continue to develop research skills through work on the Master’s thesis.
Students also begin learning about teaching skills by serving as a teaching assistant and taking
a course focused on teaching.

During Year 3, students will complete most coursework and will work on their special exams.
Decisions about advancement to candidacy will be based on the results of the special exams
(usually in the summer after Year 3). Students will also continue supervised field placements,
which will be focused on intervention skills in Years 3 and 4.

During later years, students will complete any remaining coursework, continue field
placements, and work on dissertations and preparations for internship.

Overview of Program Requirements

During your graduate training, you will be expected to complete coursework in three domains:
foundations of scientific inquiry, psychology as an academic discipline of study, and
psychology as an applied profession of practice. You will also be expected to complete
training in the teaching of psychology and to successfully complete other milestone projects:
a Master’s thesis, special qualifying exams, a clinical case presentation, a dissertation, and a
pre-doctoral internship. You should keep a copy of the Checklist of Program Requirements
(see next page) and update it regularly to check your progress. A copy will be kept in your
student file as well. For most parts of the checklist, it is fine to fill in the month or the
semester rather than a specific date. However, specific dates are needed for the dissertation
defense and the date that your committee approved your final dissertation (after any
revisions).

Minimal Levels of Acceptable Achievement

In evaluating whether students are progressing adequately through the program, the faculty
will evaluate progress toward the program requirements listed on the following checklist. In
terms of evaluating student competencies that are in line with our program aims, faculty will
use the following criteria: First, students must complete all required courses with grades of B
or higher or P for pass/fail courses. Second, students must successfully pass all milestone
projects (Master’s, specialty qualifying exams, case presentation, and dissertation) as well as
the pre-doctoral internship. Third, clinical supervisor’'s evaluations of student performance will
be consulted to assess competencies related to clinical work.



Residency Requirements

Graduate students enrolled in the clinical program are expected to remain active in the
program, devoting full-time to their graduate training for a minimum of three academic years,
and with at least two of these years spent on campus while residing in the Cleveland area.
These residency rules apply even when students join our program with a Master’s degree
already earned from another university.

Exceptions to Requirements and Policies

Exceptions to program policies may be made for good cause upon timely request by a
student. If you wish to petition for an exemption to a clinical program policy, you should
discuss your plan with your primary research advisor and prepare a written request to submit
to the DCT. Requests for exceptions to departmental requirements must be made through
the department chair. Waivers of Graduate Studies regulations may be made only by the
Dean's office.

It is advisable, although not required, to have the written support of your advisor and DCT for
such any requests for exceptions. Written requests should flow from you to your primary
research advisor, then to the DCT, department chair, and eventually to the Dean.



Student Name:
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CWRU Graduate Program in Clinical
Psychology Checklist of Program
Requirements

Required Courses: Psychology as a Discipline of Study

Completion Date] Course | Credits| Frequency Title
PSCL 402 3 one of these | Cognition and Information
OR is offered Processing OR
PSCL 404 every 2 years | Learning Theory
PSCL 417 3 Every 2 years | Clinical Neuroscience
PSCL 407 3 every year Research Design & Quantitative Analysis
PSCL 408 3 every year Research Design & Quantitative Analysis
PSCL 409 3 every 2 years | Advanced Social Psychology
PSCL 410 3 every year Developmental Psychology
PSCL 412 3 every 2 years | Measurement of Behavior
PSCL 418 3 every 2 years | History and Systems of Psychology

Required Courses: Psychology as a Profession of Practice

Completion| Course Credits | Frequency | Title

PSCL 424 3 every year Clinical Interviewing

PSCL 425 3 every year Methods of Assessment |

PSCL 429 1 every year Practicum in Assessment |

PSCL 426 3 every year Methods of Assessment |l

PSCL 430 1 every year Practicum in Assessment |l

PSCL 524 3 every year Advanced Psychopathology

PSCL 531a 2 every year Seminar in Intervention |I: CBT

PSCL 529a 1 every year Practicum in Intervention |: CBT

PSCL 532a 2 every year Seminar in Intervention II: CBT

PSCL 530a 1 every year Practicum in Intervention |Il: CBT

PSCL534 3 every 2 years| Advanced Psychotherapy #

PSCL 510 3 every 2 years | Psychology and Diversity

PSCL 525 3 every 2 years | Ethical & Professional Issues

PSCL 431 0 - Supervised Field Placement Year 2

PSCL 539 0 - Supervised Field Placement Year 3

PSCL 540 0 - Supervised Field Placement Year 4

PSCL 451 1 each - Total of at least three mini-courses (including
Supervision and Consultation or Health
Psychology, listed below)

PSCL 451 1 every 2 years | Special Topics: Clinical Supervision*

PSCL 451 1 (PSCL Special Topics: Consultation® OR

OR 451:every 2 PSCL 501 (Seminar in Health Psychology)

PSCL 501 years)

*

Required for all students;

# Optional for child-track students




Teaching Skills in Psychology
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Completion Date] Course | Credits | Frequency | Title
UNIV 400a 0 every year | Professional Development for Graduate
PSCL 453 1 every year | Teaching of Psychology
- - - Teaching assistant experience
Program Milestones
Completion Date] Course | Credits | Preferred | Title
timeline
- - Year 1 Research clerkship completed
- - Year 1 IRB certification (CITI/CREC training)
PSCL 651 Year 2 M.A. defense held
PSCL 651 Year 2 M.A. approved by committee
PSCL 651 6-7 Year 2 M.A. approved by Graduate Studies
- - Year 3 Special exam: Review paper or Grant
proposal
- - Year 3 Special exam: Teach a 1-credit course
- - Year 3/4 | Clinical case presentation***
- - Before Year 4| Advancement to candidacy approved
PSCL 701 - Year 4/5 | Dissertation proposal approved
e PSCL 701 - Year 5 Dissertation defense held
il PSCL 701 Year 5 Final approval of dissertation by
committee
PSCL 701 18 Year 5 Dissertation approved by Graduate
Studies
- - End of Year 4| Final approval to apply for internship
PSCL 700 0 Year 6 Internship completed

End of Year 6

Graduation from CWRU (Ph.D. conferred)

*kk*k

Most dates in these tables can be general (month or semester), but please give specific

dates for the dissertation defense and the approval of your final dissertation, including all
revisions, by your committee.

Are you on the child track?

Additional Requirements for Child-Track Students

Yes

No

Completion Date] Course | Credits | Frequency | Title
PSCL 444 3 every 2 Developmental Psychopathology
PSCL 535 2 every 2 Child & Family Intervention |
PSCL 537 1 every 2 Child & Family Case Seminar |
PSCL 536 2 every 2 Child & Family Intervention |l
PSCL 538 1 every 2 Child & Family Case Seminar Il
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ADMISSIONS

Application and Admissions Process

Detailed information about the application and admissions process can be found in the
“Before You Apply” and “How to Apply” sections of the program website. To be admitted,
students are required to have completed a bachelor's degree, preferably in psychology. We
typically do not admit applicants who obtained undergraduate degrees in fields far removed
from psychology; however, exceptions may be made if an applicant has completed at least
18 hours of psychology coursework and has obtained research and clinical experiences
comparable to those of other applicants, along with solid GRE Psychology scores.

Students with Master’s degrees in psychology are also welcome to apply. For students who
already have a Master’s degree in Clinical Psychology, transfer credits are assessed once an
applicant is accepted and enrolled. A Master’s degree from another program may meet some
of the requirements of our Ph.D. program. There is no guarantee, however, that the courses
taken at another college or university will transfer, and a thesis completed elsewhere may not
meet the requirements of our program. If you have your Master’s degree in a field other than
Clinical Psychology, you must receive your Master’s (M.A.) degree through our program
before you receive your Ph.D.

The following materials are considered in admissions decisions: undergraduate degree and
GPA, research and clinical experience, letters of recommendation, statement of purpose, and
writing samples. Although exceptions are sometimes made, the preferred minimum GPA is
3.25. The GRE is no longer required for admissions.

Much of clinical psychology is dependent upon strong verbal skills to guide the academic
writing and spoken dialogue that underlie psychology research and the provision of
psychological services. Therefore, strong proficiency in the English language is expected.
The university requires the Test of English as a Foreign Language (TOEFL) in cases where
English is a second language for the applicant. Preferred minimum scores are 90 for the
TOEFL iBT and 577 for the TOEFL PBT.

The admissions process involves several steps. From late December through early January,
the clinical faculty review all submitted application materials. Several clinical faculty members
review each application and rate the applicant’s strengths and weaknesses. Next,
applications are discussed during a closed meeting of the clinical faculty, and the top
applicants (usually between 25 and 30) are invited for interviews. During interviews,
applicants meet with several faculty members as well as many of our current graduate
students. After all interviews have been completed and ratings have been tallied, the core
clinical faculty meet to review and discuss each of the interviewed applicants. Finally, the top
set of applicants (usually 5) will be offered admission into the program. We usually strive for a
balance in our program, with approximately half of our students interested in working with
adults and the other half interested in working with children, adolescents, or their families.

In almost all cases, the applicant’s primary research advisor is determined during the
admissions process. We strive to ensure a strong match between the applicant and at least
one full-time member of the core clinical faculty. Typically the primary research advisor is a
member of the core clinical faculty. However, in some cases, graduate students will be
admitted to the clinical program by a primary research advisor who is not part of the core
clinical faculty. In such situations, which need to be approved by the core clinical faculty, the
student will also be assigned an auxiliary clinical advisor from the core clinical faculty. The


http://psychology.case.edu/clinical/applying.html
http://psychology.case.edu/clinical/applying.html
http://psychology.case.edu/clinical/checklist.html
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student is expected to meet with the auxiliary clinical advisor on a regular basis (approximately
once per month) so that the advisor can stay updated on the student’s progress and plans and
provide additional guidance related to the clinical program

Financial Support

Students are usually guaranteed four years of tuition waivers if they remain in good academic
standing. Sometimes additional waivers can be granted for Years 5 or 6 (usually for PSCL
701, Dissertation) if they are budgeted and requested in advance. In recent years the
program has also been able to provide four years of stipend support for admitted students,
with additional support for the fifth year. The level of stipend support is determined by the
Dean’s Office. CWRU'’s Financial Aid Office can provide additional information about financial
aid options, including student loans.

Student Diversity

Faculty and students in the clinical program are deeply committed to fostering a positive
climate for diversity. We wish to create a welcoming environment for all individuals, including
those from underrepresented backgrounds. This includes individuals of differing ages,
ethnic/cultural groups, racial groups, gender identities, physical abilities, religious affiliations
or beliefs, sexual orientations, and/or socioeconomic statuses. Individuals from diverse
backgrounds are encouraged to apply to our program. In addition, course curricula, program
seminars and placements are developed with awareness of and sensitivity to the importance
of cultural and individual diversity in the training of professional psychologists.

Accommodations for Students with Disabilities

The clinical program, the department, and the university are committed to providing all
students with opportunities to participate fully in the educational programs that we offer. We
recognize that students with disabilities may need additional assistance or accommodations
in order to achieve this goal. At CWRU, Educational Services for Students (ESS) oversees
services for students with disabilities. Students should contact ESS for further information
and help in determining any accommodations for which they are eligible. If you are aware of
a need for accommodations when you enter the program, please discuss this with the DCT
so that timely arrangements can be made.

Consideration of outside Master’s degrees

Students who have been admitted to our program, having already completed a Master’s
degree in clinical psychology from a different university, may ask to have that degree
accepted towards their progress in our department, towards the Ph.D. Please note that only
master’s degrees specifically in clinical psychology will be considered. We will not consider
master’s degrees in other areas of psychology (e.g. counseling, developmental, etc) or in
other fields of study (e.g. social work). Acceptance of an outside master’s degree in clinical
psychology would normally mean that the student would not be expected to complete a
Master’s degree in our department, as part of their progress towards the Ph.D. Please note
that individual courses may still be required to be taken within our department, and generally,
students should expect to have to take all courses focused on clinical training, within our
department.

The student’s Master’s thesis and coursework will be reviewed by a committee of 3 members
of the clinical psychology faculty, as well as review of relevant syllabi by faculty members
teaching comparable graduate courses in our department. The primary criteria for the review
is as follows:


http://financialaid.case.edu/
http://financialaid.case.edu/
http://financialaid.case.edu/gradprof/loans.aspx
http://students.case.edu/education/
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(a) The thesis represents an empirical and methodologically sound Master’s thesis
conducted in a clinical sample or on a clinically relevant topic and that meets or
exceeds expectations for a Master’s thesis completed in our psychology department at
CWRU.

(b) The Master’s coursework must be similar to the coursework that is required in order to
complete a clinical master’s degree at CWRU. Coursework is to be reviewed by the
faculty member who teaches the course to determine whether the course completed at
another institution is sufficiently rigorous and similar to coursework at CWRU.

If the Master’s degree is accepted, students should be aware that there is a rule that they
must fulfill a year of training within our program before they can advance to candidacy, and
they must complete the normal qualifying exam procedures for our program, prior to that
advancement. Itis also possible that students may be required to complete additional
coursework, if there are programmatic requirements for courses that were not met in their
Master’s program.

Graduate Coursework Done Elsewhere

A student who has taken individual graduate courses in psychology at another accredited
university may request that these individual courses be compared to one of our current
offerings and evaluated for similar form and content. The student should submit a copy of the
course syllabus and reading list to the faculty member who teaches the similar course in our
department. With the instructor’s consent, and subsequent approval of the department chair,
the student is considered to have fulfilled that particular course requirement. Such approval is
more likely to be granted for non-clinical courses than for clinical courses. All guidelines from
the School of Graduate Studies are applicable for decisions regarding such approval. For
instance, as per guidelines from the School of Graduate Studies, transfer of course credit is
limited to 6 hours of graduate level coursework, and must be requested within the student’s
first academic year.
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EVALUATION OF STUDENT PROGRESS

Faculty Reviews of Student Progress

The core clinical faculty conduct a mid-year review of student progress (during the winter) as well as
an annual review of student progress (at the end of spring semester). During the review process, the
clinical faculty try to review all aspects of the student's academic, clinical, and teaching performance
as well as overall professional development. The faculty include input from research advisors,
auxiliary clinical advisors (where appropriate), committee members, advisors of special exams,
instructors, and field placement and practicum supervisors. Clinical competence and demeanor, as
well as academic work, are considered relevant to the evaluations, along with compliance with
clinical and scientific standards of ethical conduct.

Practicum and Field Placement Evaluations

Students are evaluated by their clinical supervisors at the conclusion of each semester. Students are
required to deliver the CWRU Practicum Evaluation Form or the CWRU Placement Evaluation Form
to their supervisor each semester. These evaluation forms are available in the forms area of the
clinical program website. |deally these forms will be reviewed at the start of the placement or
practicum experience, so that both the student and the supervisor know the domains of assessment
that will be evaluated. It is the student’s responsibility to return the completed form to the department
assistant in time for the evaluation meeting (typically by the last day of classes in a given semester).
Supervisors are expected to discuss their evaluations with students. The evaluation form should be
signed by both the student and the supervisor, and strengths and weaknesses should be discussed
candidly.

After a student’s first year, feedback from the mid-year review is typically informal and is often
provided through the primary research advisor (and, where appropriate, the auxiliary clinical
advisor). All students will receive written feedback from the annual review. This feedback is more
formal and includes suggestions for ensuring satisfactory progress through the clinical program.

If a clinical student earns a final grade in any graduate course that is not considered adequate at the
graduate level (i.e., final grade of C or lower), the clinical faculty will recommend a plan to overcome
the deficiency. The plan may involve registering for the course a second time, taking a similar course
in a different department, or registering for PSCL 601: Special Problems or PSCL 497: Graduate
Independent Study, whereby an individualized course of study could be implemented. (Please note
that if additional tuition waivers are needed to cover courses for remediation purposes, the
department will not cover these costs.) The remediation plan should be completed within one
academic year, with possible exceptions depending of the scheduling of certain specialty courses. If
remediation is not completed in a successful and timely manner, the student will be placed on
probation and may be removed from the program.

Research Evaluations

In both the fall and spring semesters, prior to the student evaluation meeting, students are evaluated
by their advisors for research productivity and skill. Students are to take responsibility for getting the
Research Advisee Evaluation Form (see below) completed each semester of the year. Students and
faculty should discuss these evaluations and develop clear goals together. Students should give a
copy of the completed form to Kori Kosek, for inclusion in the student record file.


http://psychology.case.edu/clinical/forms.html
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Research Advisee Evaluation Form

Graduate Training Program in Clinical Psychology, Case Western Reserve University

Semester/Dates of Training:
Advisor name:

Student Name:
Student’s Year in Program:

Research goals for this period:

N/A 1 2 3 4 5
Does far somewhat | at expected | somewhat far
not below below level above above
apply | expected | expected | (competent) | expected | expected
level level level level
RESEARCH SKILLS
Literature search
Development of
appropriate research
questions/hypotheses
Study design
Study implementation
Data analysis
Ability to work with
collaborators
Other area(s):
OVERALL RATING:
Comments:
N/A 1 2 3 4 5
Does far somewhat | at expected | somewhat far
not below below level above above
apply | expected | expected | (competent) | expected | expected
level level level level
WRITING &

PRESENTATION SKILLS

Ability to describe and
integrate relevant literature

Clear communication of
research
questions/hypotheses

Flow and structure of
writing

Ability to communicate
findings clearly and
accurately in writing
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Attention to detail (e.g.,
grammar and punctuation)

Presentation skills

Other area(s):

OVERALL RATING:

Comments:
N/A 1 2 3 4 5
Does far somewhat | at expected | somewhat far
not below below level above above
apply | expected | expected | (competent) | expected | expected
level level level level
RESPONSE TO ADVISING
Use of advising time
Communication with
advisor
Responsiveness to
guidance/ feedback
Other area(s):
OVERALL RATING:
Comments:
N/A 1 2 3 4 5
Does far somewhat | at expected | somewhat far
not below below level above above
apply | expected | expected | (competent) | expected | expected
level level level level
PROFESSIONAL
BEHAVIOR

Research ethics

Responsibility

Autonomy/being proactive

Time management

Progress toward agreed-
upon goals

Attention to detalil

Professional appearance &
attire (e.g., in clinical or
school settings)

Communication &
interpersonal behavior (e.g.,
with peers, faculty, research
assistants, professionals)

Openness to learning

Leadership and service

Other area(s):




| OVERALL RATING: \ \

Comments:

Trainee’s main strengths and assets:

Trainee’s main areas for improvement (e.g., productivity, responsivity, self-care, emotional stability):

Advisor’s signature: Date:

Trainee’s signature: Date:
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Annual Milestone Updates

The program tracks progress of students through an annual milestone update (which was
implemented electronically starting in Spring 2014) to be submitted to the DCT annually in the spring.
This electronic form will be similar to the checklist of requirements listed in this handbook, but it will be
abbreviated so as to be tailored for students in each year of the program. The checklist in this
handbook should provide you with a convenient way to review program requirements and
expectations. You should retain a copy of the checklist for your own records as you move through the
program.

Most students complete the program in six years.

Access to Student Records

The Family Educational Rights and Privacy Act of 1974 (FERPA) deals with the subject of access to
educational records, and it requires institutions to establish policies which set for the procedure by
which these records are stored or inspected. University policies related to FERPA are described on the
Reqistrar's website.



https://case.edu/registrar/general/ferpa
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STUDENT FEEDBACK TO FACULTY

You are encouraged to provide feedback to your instructors, advisors, clinical supervisors,
and other faculty who you interact with as part of the program. If you encounter any
problems with these individuals that cannot be resolved in a direct and simple manner,
please feel free to share your concerns with the DCT, the ombudsperson, your cohort’s
morale officer, the department chair, or any faculty member of your choosing. When
discussing these issues with a faculty member, please inform him or her about the extent of
confidentiality that is needed to protect your interests.

You are also encouraged to evaluate your practica and field placements at the end of each
year, using our Placement Evaluation Forms (see forms area of clinical program website),
as well as your coursework using course evaluations. Your feedback can help supervisors
improve their approach to supervision and can also help the clinical faculty to monitor the
quality of clinical training and teaching. Many of these are anonymous opportunities to
provide feedback to faculty and supervisors. Students should be mindful of the fact that
course evaluations, in particular, are reviewed by faculty, and minimizing identifying
information that is included in such evaluations will help to maintain anonymity.
Anonymous student feedback will not be considered in faculty evaluations of student
performance.

Please feel free to share concerns and questions related to the program at clinical area
meetings. You are welcome to attend these meetings regardless of whether you are
currently serving as the representative for your cohort. The annual survey of clinical students
and the suggestion box (located in Room 109) are also available to provide you with
confidential opportunities to give feedback about the program. In addition, you will be invited
to participate in an exit interview


http://psychology.case.edu/clinical/forms.html
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COURSEWORK

Program Procedures around Registration

Students should consult with their advisors when planning course schedules. The DCT (via
the department assistant) will release the electronic hold on registration after receipt and
approval of your Registration Planning Form, available on our Forms webpage. Please be
aware that you should submit this Registration Planning Form by July 1, to ensure that you
are able to reqister for Fall courses by July 15, in order to avoid an interruption in Student
Health Insurance Coverage (Health Services strongly recommends that students register for
the fall semester at least 2 weeks prior to August 1st in order to prevent a delay in updating
their student health insurance coverage).

Documenting Progress and Coursework

The graduate curriculum strives to satisfy requirements established by CWRU’s Department
of Psychological Sciences and the APA’s Commission on Accreditation. State licensure
boards often require a copy of your graduate transcript (and sometimes course syllabi) to
determine whether you have met their educational requirements. Consequently, it is
important that you keep a copy of all syllabi. The clinical training program cannot guarantee
that the curriculum meets licensing requirements in all states, as there can be substantial
variation by state.

It is each student’s responsibility to maintain her/his own file with copies of important material
relating to their graduate training. Although departmental staff will maintain student records,
each student should keep copies of important forms and documents.

Mini-Courses

One-credit mini-courses (PSCL 451; Special Topics in Psychology) will be offered on various
topics. Usually, one mini-course will be offered each semester. Students can suggest topics
and speakers for future mini-courses. You are required to take at least 3 mini-courses,
although you are welcome to take more if you request tuition waivers ahead of time. If you
do not have tuition waivers budgeted to cover an optional mini-course, you may be able to
take it as a fellowship course.

Please note that two mini-courses are required for all students: (1) Clinical Psychology
Supervision, and (2) either a) Consulting and Professional Development Strategies in Clinical
Psychology, or b) PSCL 501 (Seminar in Health Psychology: Clinical Practice and Research
Principles). We aim to offer these courses every 2 years, although PSCL 501 may be
offered more frequently.

The mini-course will be graded Pass / No Pass. Readings and small projects (e.g., a short
presentation or paper) may be involved. Mini-courses typically meet for roughly 12 hours of
class time (700 minutes), spread across the semester.


http://www.apa.org/ed/accreditation/about/coa/
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Typical Schedules for Each Year of the Program

Year 1, Fall Semester

PSCL 407
PSCL 424
PSCL 425
PSCL 429
PSCL 524
PSCL 451
UNIV 400a

3
3
3
1
3
1
0

Research clerkship

Research Design & Quantitative Analysis |

Clinical Interviewing

Methods of Assessment |

Practicum in Assessment | (if offered)

Advanced Psychopathology

Special Topics in Psychology (mini-course; 3 required during program)
Professional Development for Graduate Teaching Assistants

Year 1, Spring Semester

PSCL 408

PSCL 426

PSCL 430
PSCL 451
PSCL xxx

PSCL xxx

3
3
1
1
3

3

Research clerkship
Research Design & Quantitative Analysis I
Methods of Assessment I

Practicum in Assessment |l (if offered)

Special Topics in Psychology (mini-course; 3 required during program)
Required core course or child-track course (often Developmental
Psychology)

Required core course, child-track course, or elective

Year 2, Fall Semester

PSCL 651
PSCL 431
PSCL 451

PSCL 531a
PSCL 529a

PSCL 453
PSCL xxx
PSCL xxx

w

WW=_=2N-0

Thesis M.A.

Supervised Field Placement Year 2 (Assessment; 8 hours/week)
Special Topics in Psychology (optional mini-course)

Seminar in Intervention |: Cognitive-Behavioral Psychotherapy
Practicum in Intervention |: Cognitive-Behavioral Psychotherapy
Seminars in Psychology: Teaching of Psychology

Required core course, child-track course, or elective

Required core course, child-track course, or elective

Year 2, Spring Semester

PSCL 651
PSCL 431
PSCL 451

PSCL 532a
PSCL 530a

PSCL xxx
PSCL xxx
PSCL xxx

w

WWwWw-NN-0

Thesis M.A.

Supervised Field Placement Year 2 (Assessment; 8 hours/week)
Special Topics in Psychology (mini-course; 3 required during
Seminar in Intervention Il: Applications of Cognitive-Behavioral
Practicum in Intervention Il: Applications of Cognitive-Behavioral
Required core course, child-track course, or elective

Required core course, child-track course, or elective

Required core course, child-track course, or elective



Year 3, Fall Semester

PSCL 539
PSCL 451
PSCL xxx
PSCL xxx

wWww-~0

Special qualifying exams

Supervised Field Placement Year 3 (Intervention; 16 hours/week)
Special Topics in Psychology (mini-course; 3 required during prograrr
Required core course, child-track course, or elective

Required core course, child-track course, or elective*

Year 3, Spring Semester

PSCL 539
PSCL 451
PSCL534

PSCL xxx
PSCL xxx

W01

w w

Special qualifying exams

Supervised Field Placement Year 3 (Intervention; 16 hours/week)
Special Topics in Psychology (mini-course; 3 required during
Advanced Psychotherapy

Required core course, child-track course, or elective
Required core course, child-track course, or elective*

*Fill in with PSCL 497 (Graduate Independent Study) if needed to bring total to 9 credits

Year 4, Fall Semester

PSCL 701
PSCL 540
PSCL 451
PSCL xxx

6

0
1
3

Dissertation Ph.D. (up to 9 credits may be taken)

Supervised Field Placement Year 4 (Intervention; 16 hours/week)
Special Topics in Psychology (mini-course; 3 required during
Required core course, child-track course, or elective

Year 4, Spring Semester

PSCL 701
PSCL 540
PSCL 451
PSCL xxx

6

0
1
3

Dissertation Ph.D. (up to 9 credits may be taken)

Supervised Field Placement Year 4 (Intervention; 16 hours/week)
Special Topics in Psychology (optional mini-course)
Required core course or elective course

Year 5 (if still in residence)

PSCL

1-30

Dissertation Ph.D. (if needed, either because dissertation is not
to maintain full time status for financial aid purposes; 18 credits of 701
are needed for graduation

Internship Year (Typically Year 5 or 6)

PSCL 700
PSCL 701

0
1

Internship
Dissertation Ph.D. (if needed, see explanation above)
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GRADUATE STUDIES PROCEDURES AND POLICIES

The clinical program is governed by the guidelines of CWRU’s School of Graduate Studies. It
is your responsibility to be familiar with these rules, policies, deadlines and administrative
requirements. See the Graduate Student Handbook for details.

Continuity of Registration

Students must be registered in both fall and spring semesters. If a student fails to register and
does not have an official leave of absence, which can be granted only by the Graduate Dean,
the student is separated from the university. A separated student must reapply for admission.
If the student is approved for readmission, then retroactive registration may be required for
missed semesters.

Graduate Studies Requirements

Because Graduate Studies requirements can be complex to navigate, students should consult
the School of Graduate Studies website for up-to-date information. Information that comes
directly from Graduate Studies (e.g., website, Graduate Studies handbook, direct
communication with Graduate Studies staff) must be taken as the final authority on these
details.

Full-Time Student Status

Full-time status for students is very important because it allows access to financial aid loans
and student health insurance. It will be important to monitor your scheduling plans from
semester to semester to ensure that you can maintain full-time status. Additionally, please be
aware that Health Services strongly recommends that students register for the fall semester at
least 2 weeks prior to August 1st in order to prevent a delay in updating their student health
insurance coverage.

The university administration considers full-time enroliment to be 9 credit hours each
semester. However, there are several exceptions to this policy: Students who are registered
for 1 credit of PSCL 651 (Thesis M.A.) or PSCL 701 (Dissertation) are considered full-time. If
you are not registered for 651 or 751 and do not have enough courses to fill 9 credits, a good
option is to take several credits of PSCL 497 (Graduate Independent Study) to bring your total
to 9 credits.

Occasionally situations arise in which students are working on special qualifying exams but not
taking any other courses. Rather than signing up for 9 credits of PSCL 497, students in this
situation should usually take 1 credit of EXAM 700 (Special/Qualifier Exams) to maintain full-
time status. Because EXAM 700 is taken alone rather than in conjunction with other courses, it
is rare for students to sign up for this course. Students should not sign up for EXAM 700 simply
because they are taking their special exams; based on our program requirements, you do not
need to sign up for any courses in order to complete the special exams. Check with the DCT or
the department assistant if you believe that EXAM 700 may be appropriate in your situation.

Full-Time Status and Loan Deferment during Internship
Internship creates some special issues with full-time status. In terms of the university, students


http://gradstudies.case.edu/
https://case.edu/gradstudies/about-school/policies-procedures
https://case.edu/gradstudies/current-students/policies-procedures
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on internship are considered full-time even though they are enrolled only in a zero-credit
course (PSCL 700: Internship). However, providers of student loans and other forms of
financial aid may not recognize interns as having full-time status. Please see the Financial Aid
Office website for information about deferment conditions of various types of loans (e.g.,
Stafford, Perkins). For some types of loans, students will be allowed to defer payment if they
are on internship or if they can provide documentation of economic hardship. Another option is
to reserve 2 of your 18 dissertation credits (PSCL 701) for the year that you are internship, so
that you can take one credit each semester and maintain full-time status. Be sure to plan out
your 18 credits of 701 with these issues in mind. If you go over 18 credits without prior
approval from the department, it is likely that you will need to pay for the additional credits.

Tuition Waivers

Graduate students in the program are usually guaranteed four years of tuition waivers.
Although not guaranteed, waivers may be available for Year 5 and even Year 6 (usually for the
dissertation, PSCL 701), but it is crucial to budget for these in advance.

From the perspective of the university, student tuition waivers do carry a major financial cost,
and they are an important part of our department’s budgeting process each year. It is crucial
for students to plan carefully regarding their use of tuition waivers during their years in the
program. The department assistant needs to know well in advance how many waivers will be
required by each student for the upcoming academic year. The more accurate you can be in
terms of budgeting for your courses for the next year, the better. However, when questions
exist about your schedule, it is safer to budget on the higher side, asking for more waivers,
rather than under-budgeting. For example, if you unsure about whether or when you will take a
mini-course in the upcoming year, a good strategy would be to budget for a mini-course each
semester. The department will return unused waivers to the College of Arts and Sciences, but
it is unlikely that additional waivers will be granted later, after the department has already
made its annual request for waivers.

If you register for at least 12 credits per semester, you can actually take up to 18 credits without
incurring any additional fees for the program. The department will typically request 12 credits of
waivers per student for Years 1 and 2. Students in Year 3 usually take at least 9 credits to
maintain full-time status, unless they are registered for PSCL 651 or EXAM 700 (see section
on Full-Time Student Status). Sometimes PSCL 497 (Graduate Independent Study) will be
used to bring students up to 9 credits. Once students begin taking PSCL 701, then they no
longer need to take 9 credits per semester unless these credits are needed to complete
program requirements.

Tuition waivers are not available for the summer semester. If a situation arises in which you
must be registered in the summer semester and are not eligible for a waiver of registration
(see Graduate Student Handbook and forms page), you will be responsible for the cost of
credits taken during the summer. Particularly in cases involving Master’s and dissertation
research, it is important to familiarize yourself with Graduate Studies deadlines early to avoid
having to pay summer tuition.

Fellowship Courses


https://case.edu/gradstudies/current-students/forms
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If you do not have tuition waivers budgeted to cover an optional course, you may be able to
take it as a fellowship course. See the Graduate Student Handbook for the required form. This
includes courses in other departments. The fellowship course option is almost always
preferable to auditing a course, because tuition waivers may not be used to audit a course.
However, the fellowship option applies only to elective courses, not to required courses.



https://case.edu/gradstudies/about-school/policies-procedures
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RESEARCH TRAINING

Clerkship
1. The student will become familiar with the area of study, in terms of theory, research, and

methodology, which is used in this area of psychology.

2. The student will learn basic skills related to data collection.

3. The student will develop basic competence in the statistical analysis and interpretation of
research findings.

4. The clerkship will be arranged to facilitate the student’s ideas and plans for a Master’s
thesis.

General Expectations for the Research Clerkship

The clerkship begins at the start of the fall semester of the first year. The clerkship often
continues through the summer after Year 1 classes have been completed. However, the
summer after Year 1 should allow for a transition whereby students begin to focus on their
plans for the Master’s thesis. For most empirical studies, the research project should
culminate in a convention presentation and / or a journal article submission.

Students in Year 1 should plan to invest an average of eight hours per week on the clerkship
and an average of 20 hours a week in their lab, with  some weeks requiring more time while
other weeks allow for less time. The actual number of hours may vary from week to week,
depending on the status of the research project, the timing of graduate coursework and
exams, and other demands on student time. The estimated eight hours per week includes
time spent in research meetings, data collection, data analysis, and writing for the research
project. However, the eight hours per week does not include time spent working on other
related studies, including the Master’s thesis. Most of the student’s time should be spent
working on the specific research study, not on general aspects of their faculty advisor’'s
ongoing research.

Overlap between the Research Clerkship and Grant Funding

When students are supported by a training grant, they are required to devote a certain
number of hours to the faculty member’s ongoing research. Whenever possible, the grant-
funded research should be integrated with the plans for the research clerkship. When this
happens, the faculty advisor will often play a more active role in directing the topic and
methodology used in the research clerkship. Also, depending on the requirements of the
grant, funded students may need to devote more than eight hours per week to their research
work. Any requirements of the training grant will take precedence over the rules of the
research clerkship.

Activities Commonly Involved in the Research Clerkship

1.  The student will participate in weekly research meetings with the faculty advisor.

2. Based on discussions with faculty advisor, the student will negotiate a realistic topic and
develop a preliminary plan for a specific study that can be completed during Year 1.

3.  The student will often observe or assist with data collection as part of a research team.

4.  With guidance from the research advisor or other members of the research team, the
student will build skills in statistical analysis and interpretation of research data.

5. The student will learn to interpret the findings from the analyses. With guidance from the
faculty advisor, the student will write a Results section for the research study.

6.  With guidance from the advisor, the student will submit a presentation or article
describing the study. In most cases, the text will need to be critiqued and revised a
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number of times.

These are intended as basic guidelines to provide structure for students and faculty. There
will be variation across clerkships. Students should consult their primary research advisor to
clarify expectations and timelines.

Master’s Thesis (M.A.)

The clinical program offers the Master’s degree following Plan A only. According to Plan A,
students must complete a research project for their thesis, followed by an oral defense of the
project. The committee must agree unanimously that the student has passed the thesis
examination.

The committee for the Master's thesis must consist of at least three University faculty, each of
whom is a Ph.D. psychologist. In almost all cases, your primary research advisor will be the
chair of your Master’'s committee. At least one committee member must belong to the core
clinical faculty (i.e., those who hold their primary appointments in the clinical area of
Psychological Sciences)."

A proposal meeting is optional, but is strongly recommended. Students are encouraged to
involve the committee in the planning of the thesis and not bring in the committee only at the
time of the Master’s thesis defense. Unless you get approval from your committee for an
alternate timetable, you should plan to give your committee two weeks to read your
document (proposal or thesis) before the meeting.

Students must complete at least 6 credits of PSCL 651 to document work on the Master’s
thesis. Usually students register for 3 credits of PSCL 651 during fall of Year 2 and 3 credits
during spring of Year 2.

An ideal goal is to defend the Master’s thesis in the spring semester of Year 2; however,
because spring deadlines are very early, this option will not be possible for all students. (See
section below on summer defenses of theses and dissertations.) Finishing the Master’s
before fall semester starts will allow time to focus on special exams during year 3. Also, some
field placements will only accept students who have completed the Master’s degree. A
student will be placed on academic probation if the thesis is not successfully defended by the
end of the spring semester of year 3; academic probation may also occur if the M.A. is not
defended by the fall of third year (based on a vote of the clinical faculty).

2016 update: Historically, there was a Graduate Studies rule that students needed to be
registered for at least 1 credit of 651 in the semester in which the thesis was submitted, or the
student needed to file a Waiver of Registration (often needed for summer defenses; see
below). However Graduate Studies no longer requires students to sign up in 651 in
order to finish the thesis, assuming that 6 credits of 651 have been completed. Ideally
you will be able to defend during spring semester of your 2™ year. Note that the deadlines
for spring “graduation” are extremely early, about a month before the semester actually
ends. See the Graduate Studies calendar for details.

Summer defense: You can defend in the summer after 2" year without registering for any
credits, as long as you already have your six 651 credits completed. In this situation,
doublecheck the timing of your one-credit course (for the teaching specialty exam) with the
Department Chair. There may be problems getting your course listed on SIS if you don’t have
the M.A. in hand yet, as you need to have the M.A. to teach courses at CWRU.




29

As a student, you are responsible for assuring that all documentation certifying completion of
the Master's and advancement to candidacy is received by Graduate Studies before the
university’s deadlines. Spring deadlines, in particular, are very early (often first week of April).
Please consult the Graduate Studies calendar for these deadlines.

Even if you are continuing toward your Ph.D., you still need to apply to Graduate Studies to
“graduate” with your Master’s, so that your degree can be conferred. After you have
successfully defended your thesis, you will also need to complete additional Graduate Studies
paperwork in order to process the degree and diploma. Required forms can be found on the
Graduate Studies website at this link. You will also need to format your Master’s and upload it
in the Graduate Studies format for electronic theses and dissertations.

Dissertation (Ph.D.)

Committee

Your committee must include at least four committee members (one of whom is the committee
chair). According to Clinical Program guidelines, 3 of your committee members must be core
faculty members from the Department of Psychological Sciences, and at least two of these
committee members must be members of the core clinical program faculty, specifically. You
are also required to have one outside committee member, (primary appointment outside of
psychology, but with a faculty appointment at the university). Please note that you may have
additional committee members, as appropriate following guidance from your Committee Chair
(e.g. a clinical supervisor with expertise related to your dissertation, but who would not meet
the definition of a core faculty member, or as an outside member). Additional guidance on
specific committee member requirements are as follows:

e Committee Chair. According to the Graduate Studies Handbook (as of 2023), “The
chair of the committee must be a Case Western Reserve University tenured or tenure-
track faculty member in the student’s program.” The chair of your dissertation
committee is usually your primary research advisor, but you may need to have a
different dissertation chair if your research advisor does not fit these criteria.

e Outside Member. The "outside" member must be someone whose primary
appointment is outside the Department of Psychological Sciences but who holds a
faculty appointment with the university. This “outside” person represents the university
at large and could be from another academic department on campus (e.g. Sociology,
Anthropology) or could be a member of our department’s associated faculty with a
primary appointment in the medical school. Please note that most adjuncts for our
department (e.g. many clinical supervisors) cannot serve in the role of the fourth
committee member, because their appointments are within our department. In some
cases, the "outside" committee member may not become active with the research
project until time for the final defense. Your committee chair and the department
assistant should be consulted about the eligibility of outside members. It is the
student's responsibility to invite committee members, with consultation from the
primary research advisor.

Prospectus approval

Before beginning to collect dissertation data, you must present to a faculty committee a
detailed dissertation prospectus that summarizes all aspects of the research plan. The
dissertation prospectus generally includes the introduction and methods sections of the


https://case.edu/gradstudies/current-students/dates-deadlines
https://case.edu/gradstudies/current-students/policies-procedures
https://case.edu/gradstudies/current-students/electronic-theses-and-dissertation-guidelines
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dissertation, including detailed hypotheses, and information regarding the anticipated
sampling strategy, sample size, research methodology (including measurement approaches),
analysis plan (with power analyses, as appropriate). Students should work closely with their
primary research adviser (who is typically also the chair of the dissertation committee) to
develop the research plan and dissertation prospectus, with final adviser approval of the
prospectus draft prior to sending the written prospectus to the dissertation committee.

Students should plan to hold a dissertation prospectus meeting with their committee prior to
initiating the study, and the written prospectus must be approved by the dissertation
committee prior to initiating the research. The proposal meeting provides an opportunity for
committee members to review research plans, recommend revisions to the prospectus
document and/or research plans, and arrive at a decision regarding approval to proceed with
the dissertation project. The outcome of the prospectus meeting will generally be either
approval, approval pending revisions (which may be reviewed by either the committee chair or
full committee at the committee’s discretion), or revisions required. If major revisions are
required, then a follow-up meeting may be required prior to approval (at the committee’s
discretion).

The prospectus document, once approved, reflects an agreement between the student and
the committee regarding expectations for how the project will be conducted, and how data will
be analyzed to test hypotheses. It is not uncommon for students to need to modify
procedures after the prospectus has been approved (e.g. in response to IRB feedback, or
unanticipated difficulties with the original research plans). All such changes should be
discussed with and approved by the chair of the committee, and with other committee
members.

Dissertation Defense.

When the research has been completed, the dissertation research will be evaluated by the
same dissertation committee members. The defense needs to be scheduled several weeks
in advance, and must be scheduled through the Graduate Studies office. Unless you get
approval from your committee for an alternate timetable, you should plan to give your
committee two weeks to read your document (proposal or dissertation) before the meeting.

Failed dissertation defenses are generally rare occurrences (and working closely with your
dissertation adviser, and consulting closely with committee members regarding any changes
to plans and procedures helps to guard against such outcomes). In the event of a failed
dissertation defense, a remediation plan will be developed to address problems, reviewed by
committee members and the core clinical faculty, and signed by the student, dissertation chair,
and DCT. Students will be allowed one additional opportunity to defend the revised
dissertation.

Registration and Credits for Doctoral Dissertation Research (PSCL 701)

According to Graduate Studies, the minimum credit requirements for the Ph.D. include 36
hours of graduate-level courses and 18 hours of dissertation credits (PSCL 701). Once you
begin to register for 701 credits, you must continue to register for PSCL 701 for at least one
credit each semester (fall and spring). Failure to meet this continuous registration
requirement can cause major problems later when you apply for graduation. Students can
register for 1-9 credits of PSCL 701 each semester. Students may not enroll in 701 prior to
advancing to candidacy for the Ph.D. except under unusual circumstances, which require a
petition to Graduate Studies (see Graduate Student Handbook for description and petition



https://case.edu/gradstudies/about-school/policies-procedures
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form). Typically, students will begin to register for 701 shortly after they advance to
candidacy. Regardless of when you begin to register for 701, however, advancement to
candidacy does start a "five-year clock" by Graduate Studies; see details below. (For more
logistical details related to the dissertation, please see these sections: Tuition Waivers and
Summer Defenses of a Master’s Thesis or Dissertation.)

Decisions about advancement to candidacy will usually be made during the summer before
Year 4. Students will typically register for 6 credits of 701 per semester starting in Year 4,
with 2 or 3 credits per semester during the 5" year. Although you are allowed to register for
up to 9 credits of 701 per semester, this is rare. Check with the department assistant or DCT
to work out the best strategy in your situation.

Your dissertation defense needs to be scheduled in advance through Graduate Studies,
typically at least three weeks in advance. (See form.) Once your dissertation is completed,
you will need to complete several signature forms for the department and additional forms for
Graduate Studies. Graduate Studies has a packet of electronic forms related to the
dissertation that you can download.

Performance Requirements for PSCL 701

You should aim to defend your dissertation prospectus by the end of your 4th year in the
program, and it must be successfully defended before you will receive formal approval to
apply for internship. The complete dissertation should also be defended (and Graduate
Studies paperwork filed) by the completion of 18 hours of PSCL 701. It is the students’
responsibility to maintain close communication with the research advisor, the DCT, and
Graduate Studies about ongoing progress with the dissertation and any problems that arise
with progress, registration, etc. Failure to meet performance requirements will result in a
grade of U for PSCL 701 in a given semester.

Five-Year “Clock” for Dissertation Completion

Upon advancement to candidacy, you have five years to complete all Ph.D. requirements,
including its successful defense and submission of the final dissertation copy to Graduate
Studies. The five- year "clock" is a Graduate Studies policy. It is not interrupted for leaves of
absence or for the clinical internship. The clock starts on the first day of the semester in
which advancement to candidacy occurs. Requests for extensions must be initiated through
a petition to Graduate Studies by the student. However, extensions are not guaranteed; they
may be denied by the department, the College of Arts and Sciences, or Graduate Studies.

Use of Archival Data for a Master’s Thesis or Dissertation

You may choose to use archival data for either your M.A. or dissertation project, but not both
without permission from the clinical program. By “archival data” we generally mean data that
was collected from studies designed and carried out by others, with minimal involvement from
the student. Examples of archival data include data collected by the student’s adviser before
the student joined the training program or on projects that the student was not involved in, as
well as secondary data from national samples (e.g. NLSY samples). One goal of this
requirement is to ensure that students have been actively engaged in all phases of clinical
research during their training.

Students wishing to use archival data for both the M.A. and dissertation projects must submit
a proposal to the DCT, outlining your research plans, rationale for using archival data for both
projects, and history of involvement in study-design and data-collection stages on other


https://case.edu/gradstudies/current-students/forms
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research projects in the clinical training program. Such proposals will be reviewed for
possible approval by the clinical program faculty. Generally, such approval will require the
student to demonstrate significant active engagement in study design and data collection
activities on other projects. Absent such approval, students may not use archival data for
both the M.A. and dissertation research projects.

Summer Defense of a Dissertation

The department does not have tuition waivers available for the summer months. Registration
for dissertation credits is usually not required during the summer semester. However,
Graduate Studies rules state that you need to be registered in the semester in which you
complete your dissertation. Because deadlines for graduation are very early in spring
semester (often the first week in April; see Graduate Studies calendar), students often need to
hold defenses or finish revisions in the summer.

If you are unable to submit all of your completed materials by the spring deadline, you have
several choices:

First, you may choose to complete your dissertation (including defense, revisions, and
submissions of all materials to Graduate Studies) before the drop/add deadline for the
summer semester (usually the first week of June). In this case, you need to complete a
waiver of registration form for the summer semester to avoid being charged tuition. . (See
Graduate Studies forms.) Be sure to schedule your defense early enough to complete
your revisions and paperwork (not just the defense) before the Graduate Studies
deadline.

Second, you may choose to complete your dissertation (including defense, revisions, and
submission of all materials to Graduate Studies) after the drop/add deadline for the
summer semester (usually the first week of June) but before the fall semester starts. In
these situations Graduate Studies will allow you to cover their requirements by registering
for 1 credit of dissertation in the fall semester. Your degree will not actually be conferred
until the following January if you take this option, but it will save you from having to pay
summer tuition. Make sure that you have a tuition waiver budgeted for the fall semester if
you plan to use this option, though; otherwise you will still be facing an out-of-pocket
expense.

Third, if you definitely need to have your Ph.D. conferred in the summer months but
cannot complete your dissertation (including all revisions and Graduate Studies
paperwork) by the drop/add deadline, you may need to register for 1 credit of 701
(dissertation) for the summer semester. In this case, you'll need to register within the
drop/add period, and you will need to pay tuition for this 1 credit.
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CLINICAL TRAINING

Students in the clinical program learn about psychological assessment and psychotherapy through
classroom training and supervised clinical experience. Students begin developing skills in clinical
interviewing and assessment during their first year. An essential component of our program is our
emphasis on psychotherapy, including a strong emphasis on empirically validated treatments. We
offer 1 year-long psychotherapy practicum in cognitive-behavioral therapy and a year-long seminar
and case conference in child and family therapy. All of these courses combine classroom education
with supervised clinical experience. We also offer a semester long course covering a range of
psychotherapeutic approaches. Students also complete several year-long field placements focused
on assessment and intervention. A wide range of settings, patient populations, and intervention
styles for practicum and pre- internship placements are available in the Cleveland area.

As of fall 2016, Child students will be expected to begin seeing a child or adolescent client through
the Departmental Clinic (can be through CBT) during their second year and are highly encouraged
to continue to see at least one child or adolescent client for their third and fourth years in the
program. The goal of this is to ensure that child students are gaining adequate training in working
with child and adolescent clients, including enough face-to-face individual therapy hours, training in
working with a broad array of child and adolescent psychological symptoms, and the experience of
having worked with supervisors. Although child students will see child and adolescent clients
through their clinical placements, the setting, medium of therapy (family, group, individual), and
types of psychopathology addressed through these experiences often vary quite a bit. Seeing cases
through the Departmental Clinic throughout child students' training in our program ensures that
students are adequately prepared to apply for internship. Additionally, due to greater ratio of
supervision to face-to-face client hours when seeing cases through our Departmental Clinic, this
experience is invaluable to beginning therapists.

Psychotherapy Seminars and Practica

There are three theoretically-based psychotherapy seminars offered in the department, two of which
includes practica components (Cognitive-Behavioral Psychotherapy, and Child & Family
Interventions). The third course, PSCL 534: Advanced Psychotherapy only involves a seminar.

All students are required to complete two semesters of the CBT seminar and practica. Child-track
students are also required to complete two semesters of the Child & Family Interventions seminar
and practica (it is optional for adult-track students). Advanced Psychotherapy is required for adult-
track students, but optional for child-track students.

The CBT and Child & Family Interventions practica are time intensive. Students should review their
schedules in their entirety and evaluate their planned schedule in light of the requirements of the
practica. As a general principle, students are expected to accept clients/patients as assigned by the
practicum faculty. Referrals to students are made on the basis of the student's readiness and the
clinical needs of clients. The following sections provide additional information on the practica.

Cognitive-Behavioral Therapy (CBT) Seminar and Practicum

Description of the CBT Practicum
Participation in the CBT practicum involves three different elements:

First, the class meets as a group two hours each week. The first hour includes a didactic presentation
of information relevant to CBT, supplemented by readings that are usually available via electronic
journals. The second hour often includes a case presentation given by one of the practicum students.
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During fall semester, the practicum covers many different techniques related to CBT (e.g., relaxation
training, social skills training, stress inoculation training). This information is typically presented in
lecture format. During spring semester, the group meetings cover CBT as applied to different types of
problems (e.g., anxiety disorders, depression, disorders of childhood). These meetings will be
arranged as a series of faculty, practicum supervisor and guest presentations.

Second, students carry at least one client through the practicum, typically providing therapy on a
weekly basis. Depending on the student's level of proficiency and the treatment needs, a student may
be expected to carry up to three clients concurrently. Some placements for this practicum involve
doing group treatment.

Third, students meet with a CBT Supervisor on an individual basis one hour each week. Students are
often observed, either directly through co-therapy or one-way mirror, or indirectly, through

audiotape recordings. Students will be expected to document the services provided by writing weekly
process notes and typing intake, follow-up, and discharge summaries.

2. Evaluation of Students

a. Seminar Performance
Over the course of the two semesters, students will be expected to demonstrate their knowledge,
understanding, and skill in CBT. Typically, this is done through the application of CBT when
working with clients supervised through the practicum. However, students registering for only the
didactic portion of the practicum will be expected to demonstrate their knowledge and skill through
some other means. This can include an integrative review paper due at the end of each semester,
but other options will be considered.

b. Practicum Performance
Students will be evaluated for their performance in five domains of professional conduct:

1. Knowledge and Information: Students will be expected to develop a comprehensive
knowledge base regarding the cognitive-behavioral approach to therapy. The development of
this knowledge base will initially rely on the packet of readings provided through the seminar
portion of the training. However, students will be expected to identify additional readings
relevant to the clinical services they are providing.

il. Generic Clinical Skills: Basic interviewing skills are necessary to establish an adequate
therapeutic relationship with any client. The cognitive-behavioral approach does not neglect the
importance of therapeutic relationship factors. Instead, they are assumed to be essential
prerequisites before proceeding to the cognitive-behavioral elements of a treatment plan.

iii.  Orientation-Specific Skills: Students will be expected to develop skills in those behaviors
related to the use of behavioral approaches in assessment and treatment. These issues will be
the primary focus of the training.

iv.  Clinical Judgment: Students will be expected to learn the many complex issues when
applying knowledge and skills to a particular client. Students will be expected to develop skills
in case conceptualization and treatment planning. Also, problem-solving in crisis situations will
be discussed as the situation arises. Familiarity with the relevant legal and ethical guidelines
will be necessary to ensure adequate functioning.

V. Interpersonal Attributes: Students will be expected to display adequate levels of
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professional demeanor in all aspects of clinical work. This involves appearance and attire,
professional manner (punctuality, composure, confidence), and emotional maturity.

Child and Family Seminar and Practicum

Students on the child track must take the year-long seminar and practicum in Child and Family
Intervention. Because the courses are offered every 2 years, students should expect to take the
seminar in either their second or third year. Registration in these courses by students not in the child
track will depend on needs and goals of the student. As with CBT, the Child & Family seminar and
practicum are time-intensive, and students are expected to accept clients as assigned by the
practicum faculty. Referrals to students are made on the basis of the student's readiness and the
clinical needs of clients. Expectations for caseloads and course/practicum evaluations are otherwise
the same as those for CBT.

Field Placements

Field placements focus on assessment in Year 2 and broaden to include intervention and other
clinical skills in Years 3 and 4. The Year 2 placement is an extension of the assessment practicum,
with an emphasis on observation, interviewing, test selection and administration, interpretation of
results, and report writing. You will be expected to work at the placement site for approximately 8
hours per week. Year 3 and Year 4 intervention placements are scheduled for approximately 16
hours per week. A field placement is not required in the fifth year. We do, however, encourage
students to remain active in clinical training during the fifth year, to the extent permitted by their
commitment to dissertation research.

Students' first psychotherapy cases will generally be within their initial practicum (usually CBT), not
their second-year placement. In some settings, however, assessments may become tied to short-term
consultation or therapy. This may be arranged with supervisors as long as the emphasis of the
experiences remains oriented toward assessment rather than development of a therapy caseload.

Setting up Field Placements

Field placements for students in years 2, 3, and 4 of the program are arranged in consultation with
the field placement coordinators. Placement sites include a wide range of settings, such as hospitals,
residential centers, and outpatient clinics. Students will be matched with sites based on factors such
as site availability and frequency of use, the student’s level of experience, student preferences, and
the evaluation of the placement coordinator in determining the best match. In order to provide
sufficient breadth of clinical experience, most students have placements at different sites each year.
A list of recent placements may be found on our web site.

Discussions about upcoming placements may begin late in the fall semester or early in the spring
semester. Once spring semester has started, feel free to contact the placement coordinator to begin
the process. Some placement sites require interviews, and you may need to interview at multiple
sites during the spring semester. Some placement assignments for fall can be made early in the
spring semester (e.g., February or early March); however, due to the complexities of coordinating
with multiple sites, the process may extend into late March or early April in some cases.

If a student identifies a possible placement or field experience that is currently not used by the
program, s/he should discuss with the field placement coordinator the possibility of the program
exploring a new affiliation. Students should not seek placement or field activity sites without prior
discussion with their advisor and the placement coordinator.

In Year 5 students will not register for a placement course, but many will continue to seek clinical
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experience. Students should plan to work more independently to determine what field placement
sites would be best for them in Year 5. However, their efforts to secure a placement must still be
coordinated with the placement coordinators, and they must not interfere with the placement needs
of second, third, or fourth year students. Students in Year 5 must also continue to turn in evaluation
forms from their placement supervisors at the end of each semester.

Expectations for Field Placements

Students in Years 2 through 4 must register for the appropriate field placement course (zero credits)
each semester. Failure to do this can cause major hassles later. Be sure to sign up before the
drop/add period ends, within the first two weeks of classes. You should plan to be at your site for the
entire academic year; mid-year changes in placement sites are very uncommon.

At the start of each placement, you should meet with your supervisor to complete the process of
registering as a supervisee (see “Supervisee Registration,” below) and the appropriate placement
guidelines form (assessment or intervention; see forms area of clinical website). The placement
guidelines form is designed to help clarify your expectations—and those of your supervisor—
regarding your placement experience. The form may be tailored as needed depending on the site.
Some sites may also have their own similar forms. Once this form is completed and signed, keep one
copy for your records and submit another copy to the department assistant for your file.

Legal Issues around Clinical Supervision

Many legal issues arise when providing psychological services. (See the Qhio Psychology Law.)
The emphasis here will be on legal issues surrounding your status as a trainee in psychology. As a
trainee who does not hold a license in psychology, you may not refer to yourself as a psychologist,
and all of your clinical activities need to take place under the supervision of a psychologist who is
licensed in the state of Ohio. For a complete description of the rules, please consult Ohio
Administrative Code Rules 4732-13. You are responsible for knowing and complying with all
regulations relevant to your role as a supervisee. It is also important to familiarize yourself with the
legal responsibilities of your supervisor, as will be described below.

Supervisee Registration

Supervisors are required to register supervisees online in the state of Ohio, through their eLicense
Ohio account (see: https://psychology.ohio.gov/supervising-others/psychological-supervision/01-
psychological-and-school-psychological-supervision). It is important to do this at the very start of the
supervisory relationship, before you become involved in any direct contact with clients. You and the
supervisor should both keep documentation of the registration for your records (e.g. a printout of the
registration screen).

Notification of Trainee Status to Clients

Students are required to provide their clients with written documentation that the student is a
psychology trainee (or psychology assistant) under the supervision of a licensed mental health
provider. Agency procedures for handling this requirement may vary. Students should review the
procedures with their clinical supervisors.

Legal Responsibilities of Supervisors

Although you have certain legal responsibilities as a supervisee, it is also important to know the legal
responsibilities of your supervisor. For example, supervisors must inform you about the types of work
that are expected of you. They must have direct knowledge of each of your cases and keep
appropriate case records. They may not sexually harass or have sexual contact with supervisees.
Supervisors may not use the supervisory position to exploit trainees for financial gain or with
excessive work demands, and they must ensure that others at their site do not do so. Supervisors are
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also required to register supervisees through their eLicense Ohio account.

The law also requires that supervisors schedule no less than 5% of weekly training time for face- to-
face supervision. Our program, however, requires that field placement supervisors provide at least
one hour of clinical supervision for each eight hours of field placement and that practicum supervisors
provide no less than one hour of supervision for every three cases (assuming one hour a week of
therapy with each case). Often, then, supervision in practica is hour-for-hour.

Professional Liability Insurance

At present, the university does offer some liability coverage for students who are enrolled in

practicum or placement courses; however, students must have also have their own professional
liability coverage in order to have clinical contact with clients through practica or placements.
Professional liability insurance for students is offered through the American Psychological Association
Insurance Trust. Information on insurance is available by contacting the American Psychological
Association at http://www.apa.ora/. Students are encouraged to obtain the highest amount of
coverage offered. Insurance is also available to student members of the Association for

Psychological Science.

Recordkeeping for Licensure

The Board of Examiners of Psychologists of each state establishes their requirements for licensure
eligibility. Some states require specific courses that must appear on the graduate transcript. If such
courses do not appear on a transcript by title, the applicant for licensure is required to document that
you completed another course with similar content. If that is not possible, the Board may not allow the
applicant to take the licensing examination. The documentation is typically in the form of a course
syllabus. Sometimes a letter from the faculty member who taught the course can be substituted. It is
wise to retain all syllabi from your graduate courses in case state licensure boards want to verify the
format and content of any course.

Although licensure requirements vary by state, it will be very helpful to you later if you do careful
record keeping now regarding all of your field placements and practica. For each supervised clinical
experience that you have during the program, you should keep records of the name and contact
information for the supervisor(s) [phone, e-mail, address of site], the dates of the supervised
experience, the number of hours per week at the site, and the hours spent per week on specific
activities. For example, you should be tracking face-to-face client contact, supervision, didactics,
record keeping, and other major activities at the site. You should also keep precise totals of the exact
number of hours spent on specific therapeutic activities (e.g., assessment; individual therapy; group
therapy; therapy with adults vs. children or adolescents or couples). In some states, depending on
licensing requirements, you may need to track down your former supervisors years later for
signatures to verify your experience; and you will probably need to tabulate and document your hours
in several different ways. The better your recordkeeping now, the easier your job will be later.

There are programs available to help track your clinical hours. At the present time, for example,
MyPsychTrack is a free program that you may find helpful in tracking your hours. Many students use
either MyPsychTrack or Time2Track.

CWRU Psychology Clinic

The CWRU Psychology Training Clinic has its own set of policies and procedures. Please be familiar
with these guidelines if you will be seeing clients through our clinic. For details, contact the clinic
coordinator or visit the clinic website. All graduate students seeing clients through the clinic are
expected to conform to the APA Ethical Principles and Psychologists' Code of Conduct and the
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current Ohio Psychology Law: Rules governing psychologists and school psychologists.

Practicum and Field Placement Evaluations

Students are evaluated by their practicum supervisor at the conclusion of each semester. Copies of
the forms are available on the forms section of the clinical program website. Evaluation forms should
be given to practicum and field placement supervisors at the start of supervision so that both you and
the supervisor are familiar with the domains of assessment. It is your responsibility to return
completed, signed field placement evaluations by the last day of classes each semester. You will
need to go over the evaluation with your supervisor before submitting it to the department. Both of
you will need to sign the form. Forms should be returned to the department assistant.

Continuing Therapy after a Practicum or Placement Ends

When students in the program see clients as part of their practicum training, there are two major
responsibilities that must always be considered. The first responsibility is to the client being served.
The needs, vulnerability, and concerns of the client must always be kept foremost in the mind of the
student. The second responsibility is to the educational goals of the student, often focused on the
client-therapist interaction, and developing the skills of the student in working with clinical populations.

No student may see a client without appropriate supervision. In the vast majority of cases,

supervision should be provided by a licensed psychologist, either a member of the core clinical

faculty or a licensed psychologist in the community who has been designated by the clinical training
program. There may be occasional situations in which supervision is provided by a therapist who is
not yet licensed (e.g., a post-doc; an advanced graduate student); in this case the supervisor must be
receiving direct supervision from a licensed psychologist. If there are plans for supervision to be done
by someone other than a licensed psychologist, the placement coordinator or practicum instructor
must approve of this arrangement in advance.

At times students wish to continue providing clinical services beyond the end of spring semester. The
student should make a request of the core clinical faculty, usually via an e-mail to the DCT and the
placement/practicum coordinator, about any clinical services that are expected to extend beyond
spring semester. The request should include assurance of meeting these four criteria:

A. The time required for the therapy and supervision should not replace time commitments to
another practicum or placement or infringe on time commitments of the supervisor for working
with another student.

B. The client should continue to be seen at the original site.
C. The supervisor must continue to provide regular evaluations of the student.
D. The student agrees to follow the policy about Incomplete grades (see next paragraph).

Once you are no longer registered for a practicum or placement course, the university’s liability
coverage will not extend to you. As mentioned earlier, students need to ensure that they have their
own liability coverage; however, it is in your best interest to be protected under the university’s
coverage as well. To maintain this university-level coverage, and also to assure continuity of
administrative and academic supervision, the student must remain enrolled in the practicum (or
placement) for as long as s/he is seeing the client(s). During this time a grade of Incomplete (1) will be
maintained on the student's record until the therapy is completed. Upon termination with the client(s),
the instructor for the course will replace the Incomplete (I) grade with a final grade. If possible, resolve
these Incomplete grades with your course instructors before you apply for internship; otherwise both
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you and the DCT will need to write an explanation of the Incomplete grade on your internship
application materials.

Note that students in psychotherapy practica and field placement must have liability insurance.
Students must first be student members of the American Psychological Association or the

American Psychological Society. through whom low-cost liability insurance may be obtained.

Extramural Clinical and Educational Activities

Many students are interested in augmenting their academic training by participating in clinical
opportunities outside of the clinical program requirements. Cleveland has a strong psychological
community that offers diverse clinical experiences to students. These settings may expose students to
a broad spectrum of client populations. Your faculty advisor or clinical placement coordinator may be
able to provide advice about the suitability of additional training opportunities that may be appropriate
for your career goals, your academic progress through the program, and your level of training.

Any student wishing to engage in a clinical training activity that involves the provision of clinical
services outside the Department of Psychological Sciences should inform their primary research
advisor as well as the DCT. You may not represent yourself as a graduate student in the clinical
program unless the clinical faculty have received written notification of planned participation in the
activity and have approved of the plan.
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TRAINING IN TEACHING

As part of your initial orientation to graduate school, you will be expected to complete UNIV 400
(Professional Development for Graduate Teaching Assistants). If multiple versions of UNIV 400 are
offered, 400A is the most common choice. This brief course helps prepare you for your later role as a
teaching assistant in the department. During Year 2 students are expected to complete PSCL 453
(Seminars in Psychology: Teaching of Psychology), which is a semester-long, 1-credit course on
teaching skills, styles, and strategies.

Teaching Assistant Position

All students serve as teaching assistants (TAs) for one semester in the second year of residence. The
department chair should be consulted in the spring of your first year to see what courses are available
for the following year. All teaching assignments are made by the department chair (not by the

DCT). General requirements for TAs include: 1) contacting the instructor of the course that you are
TAing as soon as you find out what course you will be TAing to discuss expectations and attendance;
2) attending at least half of class meetings in order to learn more about what the instructor does that
are successful teaching techniques and to make yourself available to students; 3) assisting with
grading, which may include grading exams, quizzes, in class assignments, papers, etc. and entering
these grades into an electronic gradebook ; 4) being available to students through office hours (no
less than 1 hour per week); 5) holding review sessions (if these are provided in the course); and 6)
preparing and/or delivering a minimum of one class lecture.

Because the responsibilities for each TA assignment may vary slightly, we have created guidelines
for discussing the responsibilities of your TA assignment with the faculty member who is teaching the
course. Please use the below form to go over the faculty member's expectations for your TA
assignment so you and the faculty member are on the same page. You should review this as soon as
you find out what course you will be TAing so you and the faculty member have agreed upon the
expectations and responsibilities.



41

Teaching Assistant (TA) Expectations & Evaluation Form

It is the responsibility of the TA to contact the Course Instructor within one week of receipt of TA
assignment (usually late Spring of the first year). It is also the responsibility of the TA to ensure this
TA Expectation Form is filled out and returned to Laura or other front office staff upon the start of the
TA assignment and that the second half of the form is completed at the conclusion of the TA
assignment. The Psychological Sciences department will keep a copy of this form on file.

Course Name Semester/Year No of credits

Minimum Expectations

1.

2.

Contact Course Instructor within one week of receipt of TA assignment. Complete, sign and
date the first page of this form prior to the start of the TA assignment.

Attend at least half of the class meetings in order to learn more about successful teaching
techniques and to make yourself available to students;

Assist with grading which may include exams, quizzes, in-class assignments, papers, and
other assignments;

Be available to students through weekly office hours (no less than 1 hour/week)

Hold review sessions (if applicable to the course)

Prepare and deliver a minimum of one class lecture

Other Expectations Identified by the Course Instructor and TA Prior to Start of TA

Assignment:

Course Instructor Name

Teaching Assistant Name

Signature

Signature
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Not Applicable

Aptitude/Teaching Skills

Displayed understanding of course content, knowledge,
and skills

Demonstrated effective teaching practices in lecture(s)

Demonstrated adequate preparation for delivery of
lecture(s)

Presented him/herself clearly in interactions with
students

Grading

Submitted grades and feedback in a timely manner

Appropriately and fairly assessed students

Effectively handled student issues and challenges

Professionalism

Was punctual to class and scheduled appointments

Organized his/her time well

Communicated progress of assigned duties and
students’ learning

Actively involved in meeting the needs of the students

Regularly held office hours

Attitude

Served as positive model for students by action and
attitude

Conducted positive and appropriate interactions with
instructor

Was willing to help students

Was willing to help instructor

Responded appropriately to directions and feedback

Overall
Assessment

Please comment on strengths demonstrated by the TA:

Please comment on any concerns/weaknesses about the TA’s performance:
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Teaching a One-Credit Specialty Course

As part of the special qualifying exams (see later section), all clinical students are required to
demonstrate competency as college-level instructors by successfully teaching a one-credit specialty
course in psychology. The course usually meets for one 50-minute session each week. Enrollment is
often limited to 8-12 undergraduate students. Graduate student instructors are expected to have
successfully completed the 1-credit course, Seminars in Psychology: Teaching of Psychology (PSCL
453) prior to teaching a specialty course.

Teaching Undergraduate Courses

Additional teaching opportunities may be available for students who are interested in academic
careers and who have performed well while they were teaching their one-credit specialty course.
These additional teaching opportunities are at the discretion of the department chair and are based on
departmental needs and the availability of funding for stipend support.

Teaching at the Graduate Level

Advanced clinical students may also develop experience in supervision by serving as assessment
supervisors as part of the graduate assessment practicum. There is usually a stipend for this training
experience.
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SPECIALTY QUALIFYING EXAMS AND CASE PRESENTATION

Qualifying exams are part of the doctoral qualification process established by the university. The
clinical program requires all students to complete two specialty qualifying examinations, usually
referred to simply as the “special exams.” These exams highlight the importance of two domains
that are important to the work of clinical psychologists: scholarly activity and teaching. The aim of
the qualifying exams is to ensure your readiness to assume increasing independence in these
areas. One of the two special exams is focused on scholarly writing (review paper or grant
proposal) and the other is focused on teaching (teaching a one-credit specialty course).

These special exams must be completed before a student is advanced to candidacy. The
special exams should take place during a one-year period. Typically, the special exams will be a
major focus during Year 3. They should be completed before the start of the fall semester of
Year 4. If and when both special exams are passed, you may request advancement to candidacy.
This should happen before fall semester starts so that you can start to register for dissertation
credits (PSCL 701) in the fall.

You will need to select two Psychological Sciences faculty members to serve as advisors for the
special exams: one for the review paper and a different one for teaching the specialty course. At
least one of these individuals must be from the core clinical faculty, including Dr. Short.

You should plan the special exams in close consultation with your primary research advisor.
Preliminary approval of topics will be required before you can begin working on the special exams.
Early in the fall semester of Year 3, you will need to submit a plan for completion of the special
exams to your primary research advisor as well as the DCT. The plan includes a brief summary of
each special exam, including the format, topic, faculty advisor, and estimated semester to
complete each exam. (Simply print, complete, and submit the form at the end of this section of the
handbook on Specials.) Once approved, submit a copy to the department assistant for your file. As
each special exam is completed, you will need to retrieve the form from the department assistant
and get the signature of the appropriate faculty member. The DCT, or another faculty member
designated by the DCT, can sign as the faculty member responsible for the written exam on
coursework.

Scholarly Writing Special Exam: Aims, Topic Choice, and Process

One of your special qualifying exams is focused on scholarly writing. Students have two choices for
the form of scholarly writing to be evaluated, either writing a) a scholarly review paper or b) a grant
proposal. These options are described in the following section, and the evaluation forms that
faculty will use to formally evaluate your either your review paper or grant proposal are included
below. You should work closely with your adviser (your clinical program adviser and your exam
adviser if different) to decide which of these two options to pursue, and to identify an appropriate
topic and an appropriate grant mechanism (if you decide to pursue the grant proposal). Your
adviser may consult with the full clinical faculty to determine whether to approve for your
topic/grant mechanism.

Please note that one important common requirement for either the review paper or grant
proposal is that your exam must demonstrate the integration of knowledge from at least
two of the following areas: affective, biological, cognitive, social, or developmental aspects
of behavior. These content areas are briefly defined below:
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o Affective Aspects of Behavior, including topics such as affect, mood, and emotion. Note
that psychopathology and mood disorders do not by themselves fulfill this category.
o Biological Aspects of Behavior, including multiple biological underpinnings of behavior,
such as neural, physiological, anatomical, and genetic aspects of behavior.
o Cognitive Aspects of Behavior, including topics such as learning, memory, thought
processes, and decision-making. Note that cognitive testing and cognitive therapy do not, by
themselves, fulfill this category.

° Developmental Aspects of Behavior, including transitions, growth, and development
across an individual’s life.
o Social Aspects of Behavior, including topics such as group processes, attributions,

discrimination, and attitudes. Note that individual and cultural diversity do not, by themselves, fulfill
this category.

In working with your adviser to develop your topic and/or an appropriate grant mechanism, you
should also discuss this integrative knowledge requirement and how you plan to incorporate it into
your work. Your qualifying exam should also explicitly address the knowledge domains that are
integrated in your work.

a) Scholarly Review Paper

The first option for this qualifying exam involves writing a scholarly review paper on a topic that is
relevant to clinical psychology. The aim is to provide you with the experience of writing a thorough,
thoughtful, and integrative review of the published literature in an area that is relevant to your main
professional interests. The paper should focus on the integration of research and clinical
perspectives, as well as the integration of knowledge across at least two knowledge domains
(i.e. affective, biological, cognitive, social, or developmental aspects of behavior), reviewing
both theoretical papers and empirical studies. If the review paper is related to your dissertation
topic, it is expected to: (a) be conceptually broader than the specific empirical questions you will
focus on in your dissertation, (b) include a different angle on the topic that is not easily studied in
an empirical manner (e.g., ethical issues, long-term course of a disorder, etiology of
psychopathology), or (c) entail a theoretical integration of research and practice. It may (but does
not have to) include a meta-analytic component.

The specific topic of the review should be chosen in consultation with your clinical faculty advisor,
who in many (but not all) cases will be supervising this special exam. The topic area should be
sufficiently focused so that it can be handled within the constraints of a review paper. Many topics
have extensive literatures numbering hundreds of articles. Your review paper should be focused in
order to keep the review of literature a manageable task. As indicated, you should also discuss
this integrative knowledge requirement with your adviser, and how you plan to incorporate it
into your work.

The review paper should strive to make a unique contribution to the field. If previous reviews of the
topic exist, your paper should extend knowledge beyond previous reviews, perhaps by proposing a
unique conceptual view, providing a critical slant on a topic, or performing a meta-analysis. The
paper should conclude with a summary of your innovative ideas on the topic or your views on the
theoretical, methodological, or clinical implications derived from your review. It may help to
highlight your ideas by including a figure or table that summarizes the key points of your article. In
general, your text should emphasize the integration or critical evaluation of prior work in the area,
instead of simply reviewing what others have already said. Please do not conclude with empty
platitudes such as “findings remain equivocal” and “additional research is needed.” You might
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recommend strategies that could help to overcome methodological or theoretical problems that you
encountered during your review of the literature.

Here are several articles that may assist you in writing review papers:

Bem, D. J. (1995). Writing a literature review article for Psychological Bulletin. Psychological
Bulletin, 118, 172-177.

Overholser, J.C. (2008). Advancing the field of psychotherapy through innovation and
integration in scholarly works. Journal of Contemporary Psychotherapy, 38, 97-104.

Overholser, J. C. (2011). Reading, writing, and reviewing: Recommendations for scholarly
manuscripts at the graduate and professional level. Journal of Contemporary
Psychotherapy, 41, 115-122.

Forero, D. A., Lopez-Leon, S., Gonzalez-Giraldo, Y., & Bagos, P. G. (2019). Ten simple
rules for carrying out and writing meta-analyses. PLOS Computational Biology 15(5):
e1006922.

In general, the final paper should be between 30 to 50 pages in length, including title page,
abstract, main body of the text, references, tables, and figures (if any). Although the exact length
may depend upon the nature of the review paper, the final product is expected to provide a
comprehensive and detailed review of the literature. You should expect that this paper will require
much more effort than a typical paper for a graduate seminar.

Within your paper, you should describe specific criteria that were used in selecting the articles that

you used. Information about inclusion/exclusion criteria for the review paper as well as an
indication of how many articles that yielded and why articles ended up being excluded after that
search should also be included.

If you review paper is to pass, you are to critically analyze, not just summarize the
literature.

b) Grant Proposal

The second option for this qualifying exam involves preparing a grant proposal on a topic that is
relevant to clinical psychology. The aim is to provide you with the experience of writing a
thorough, thoughtful, and integrative grant proposal that is relevant to your main professional
interests. Grant proposals generally require the integration of research and clinical perspectives,
incorporating a review of theoretical and empirical studies to identify gaps in the literature that
your proposed project will address. Please note that your proposal must demonstrate the
integration of knowledge from at least two of the following areas: affective, biological,
cognitive, social, or developmental aspects of behavior. In working with your adviser to
develop your topic and appropriate grant mechanism, you should also discuss this
integrative knowledge requirement and how you plan to incorporate it into your work. Your
qualifying exam should also explicitly address the knowledge domains that are integrated
in your work.

Your adviser should work with you to make sure that the proposal is of sufficient scope and depth
to meet the exam expectations. The NIH Ruth L. Kirschstein National Research Service Award
(NRSA) Individual Predoctoral Fellowship (F31) represents the prototypical grant mechanism for
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this qualifying exam option (see: https://researchtraining.nih.gov/programs/fellowships). This
NRSA mechanism is appropriate for this qualifying exam, and students do not need further
permission to use this this grant mechanism for the qualifying exam (although students should still
consult with their adviser to receive approval for the topic of their proposal). For information and
advice on writing NIH-style grants, see: https://www.nimh.nih.gov/funding/grant-writing-and-
application-process.

Students may opt to pursue an alternative grant mechanism with different proposal requirements.
Because grant mechanisms can have very different requirements, you must get approval from
your adviser for any non-NRSA grant mechanism that you might want to use for this qualifying
exam, including a detailed review of proposal format and requirements. Your adviser will consult
with the full clinical faculty to determine whether the grant mechanism and requirements have
sufficient depth and rigor to be approved for this qualifying exam. Examples of other grant
mechanisms that have been approved in the past, include:

o American Foundation for Suicide Prevention, Innovation Grant (https://afsp.org/apply-for-or-
manage-your-research-grant)

o Autism Science Foundation, PreDoc/Post Doc Fellowship
(https://autismsciencefoundation.org/what-we-fund/funding-calendar/apply-for-a-fellowship/)

In general, the final grant proposal submitted for this exam should follow the required format for the
grant mechanism. For this qualifying exam, however, the expectation is that the paper should be
formatted for review using double-spacing and 1-inch margins (NIH grants, for instance, are
generally formatted with single-spacing and 2 inch margins, which can be challenging for reviewers
of your qualifying exam). The qualifying exam version of your proposal should include all
conceptual portions of the proposal. For NRSA proposals, for instance, this would include the
following sections: Applicant’s Background and Goals for Fellowship Training, Specific Aims,
Research Strategy, Respective Contributions, Selection of Sponsor and Institution, Training in the
Responsible Conduct of Research, References, and biosketch tailored to the proposal. You do not,
however, need to include letters of support or biosketches from your research sponsor or any
collaborators on the proposal for this qualifying exam.

Timeframe
The special exam papers are due on the third Friday of May, by 5:00 pm at the latest. Students
should submit papers to both the special exam adviser, AND to the DCT by this deadline.

The DCT will assign two faculty reviewers to each paper (three in total, 1 is paper advisor). The
review process should be as anonymous as possible, and faculty should review each paper
independently. Students should not be informed of the identity of the two faculty reviewers.
Faculty have 2 weeks to read them and provide comments to the main advisor. The adviser has 1
week to summarize this feedback, and convey a decision regarding the paper to the student. After
receiving feedback, students have three weeks to revise and resubmit their papers. This is a
TIGHT timeline - see more details below.

Here is a summary the process and time-frame:

1) Students should submit papers to the special exam advisor, AND the DCT by 3" Friday in
MAY by 5:00 pm at the latest.

2) The DCT will send the paper to the 2 reviewers, selected by the DCT, ASAP.

3) The 2 reviewers send their reviews (including the REVIEW PAPER form below and, if desired,
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additional comments on a separate page) to the special exam advisor within 2 weeks.
4) The special exam advisor looks over the forms and comments from the reviewers. Most
important: are there any 1s or 2s in any of the "OVERALL RATING" categories? The special exam
advisor writes a letter to the student summarizing the feedback, and highlighting any necessary
revisions, as part of a decision letter. This feedback should be provided to students in 1 week, and
so students should receive feedback within 3 weeks of submitting their paper (2 weeks for
faculty review, and 1 week for adviser to formulate the decision letter)..

For the adviser’s feedback letter to the student:

Be sure to highlight as REQUIRED these types of changes: anything where a reviewer assigned a
score of 1 or 2 for the OVERALL RATING. Then summarize RECOMMENDED changes: other
suggestions that will improve the paper for publication but are not required for a passing grade.
(typically this will be categories where scores were of 3 or higher).

Students should be asked to write a response letter clarifying the changes that they made. This
letter should focus on required changes primarily, with briefer responses to the recommendations.
Please include the DCT and the other reviewers (via blind CC) on an e-mail version of the

letter. A paper copy should go in the student file.

5) If revisions are required, students should resubmit their revised papers within 3 weeks,
maximum. This will give the special exam advisor time to look over the revisions and decide
whether the paper needs to go back to the committee. The adviser will review these revisions
ASAP so that students will have time to complete this special exam process before the fall
semester starts. It's possible that someone's advancement might need to be delayed if more
revisions are needed after this phase. The adviser may consult with the original faculty reviewers,
on an as-needed basis (e.qg. if reviewers raised serious concerns warranting further careful
review).

6) Again, please notify the DCT and the other reviewers of the final outcome.
7) Sign the student's form indicating completion of this special exam

Remember that you will need to be advanced to candidacy before you can start to register
for dissertation credits, and you should start to register for these in fall of Year 4.

Role of the Advisor

Because this review paper is an examination, it is not a collaborative project. The faculty member
who agrees to supervise a special exam review paper agrees to consult with you at two preliminary
stages: 1) initial selection of topic and grant proposal mechanism (if relevant) and 2) preliminary
outline for the text. In working with your adviser to develop your topic and/or an appropriate grant
mechanism, you should also discuss the requirement that you integrate knowledge from at least
two of the following domains, including the affective, biological, cognitive, social, or developmental
aspects of behavior. You should discuss how you plan to incorporate this integrative knowledge
requirement into your work. Following the advisor's review and approval of your plans (including
your preliminary outline), you will need to write the review paper or grant proposal independently,
without further input from your adviser.

Formal Evaluation

The evaluation will be conducted by a committee consisting of your review paper advisor (who may
or may not be a core clinical faculty member) and two members of the core clinical faculty. Note
that the two additional evaluators will not be chosen directly by the student or by the review paper
advisor; instead, members of the core clinical faculty will be assigned in random order by the DCT
or another faculty or staff member designated by the DCT. Assignment will be based on a random
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list, taking into account each faculty member’s availability in a given semester and the number of
other review papers they have been assigned.

You should submit your completed paper to your review paper advisor, who will then distribute
copies to the two additional evaluators. Evaluators will have up to three weeks to complete their
reviews, which will then be sent to the review paper advisor (not directly to the student). A blind
review process will be used. Your name will be removed from the title sheet. The two additional
evaluators will not be informed of your name, and you will not be informed of their names.

The paper will be rated based on the criteria listed on the next page. You should not see the actual
forms that the reviewers complete; instead, the review paper advisor will compile the ratings and
comments and return them to you with a decision letter (accept, revise/resubmit, reject), paralleling
the process used at most scholarly journals.

o “Accept” indicates that you have passed the review paper special exam. You are encouraged
to submit your paper for publication and/or presentation, which is likely to require additional effort.
The review paper advisor is likely to make suggestions about how to improve your paper for
publication, based on reviewer feedback. Your review paper advisor may work with you to revise
the text for submission.

o “‘Reject” indicates that you have failed the review paper special exam.

o “‘Revise and Resubmit” indicates that there are problems or suggestions that are seen as
sufficiently important to require a revision. You will have the opportunity to complete one revision
addressing the concerns. You will have three weeks to make all changes and submit the revised
manuscript to the review paper advisor. You must also include a response letter that describes
how you have responded to each concern. The review paper advisor (and potentially, the other
faculty reviewers, at the discretion of the adviser and original reviewers) will then review the
revised paper and response letter and determine whether the revision is acceptable. If they decide
that the revision is not acceptable, the student will be considered to have failed the exam.
Rejection following revision will usually reflect a faculty decision that the student failed to suitably
respond to concerns raised about the initial paper.

If you receive a “Reject” decision on the exam, you will be allowed to go through the exam process
one more time. In such cases, you will be expected to work with a new review paper advisor and
will be expected to write a review that is distinct from the previous attempt. Students failing the
examination twice will not be allowed to advance to candidacy and will be removed from the clinical
training program. (Please note that this is an extreme situation that we expect to arise only in rare
circumstances.)



REVIEW PAPER EVALUATION FORM

Graduate Training Program in Clinical Psychology, Case Western Reserve University

Paper Title:

Reviewer Date: Reviewer Number:
N/A 1 2 3 4 5
Does far somewhat at expected somewhat far
not below below level above above
apply expected expected (competent) expected expected
level level level level
IMPORTANCE & CONTEXT
Conveys importance of topic
Provides a compelling argument
Clarifies how the review
paper adds to the
OVERALL RATING:
Comments:
N/A 1 2 3 4 5
Doe far somewha at somewha far
s below t below expected t above above
not expecte expected level expected | expecte
appl d level level (competent level d level
CONTENT

Specifies and justifies criteria
for inclusion/exclusion

Provides a thorough, up-to-
date review of published

Reviews studies at the
appropriate level of detail

Provides a thorough,
accurate reference list

OVERALL RATING:

Comments:




51

N/A 1 2 3 4 5
Does far somewhat at expected somewhat far
not below below level above above
apply | expected expected (competent) expected expected
level level level level
INTEGRATION
Includes opposing views and
diverse ideas
Integrates knowledge from at
least two of the following domains
(affective, biological, cognitive,
social, or developmental aspects
of behavior)
Presents new insights/ideas
OVERALL RATING:
Comments:
N/A 1 2 3 4 5
Does far somewhat at expected somewhat far
not below below level above above
apply | expected expected (competent) expected expected
level level level level
CONCLUSIONS
States conclusions in a clear,
direct way
Clarifies relevance of conclusions
to theory, research, +/or practice
Draws appropriate conclusions
that do not go beyond the data
OVERALL RATING:
Comments:
N/A 1 2 3 4 5
Does far somewhat at expected somewhat far
not below below level above above
apply | expected expected (competent) expected expected
level level level level
STYLE

Uses APA style correctly

Cites primary sources
where appropriate

Shows proper use of
grammar, spelling,

Provides a coherent, logical flow

of ideas

OVERALL RATING:

Comments:



Recommendation:

Accept without revisions
Revise and resubmit
Reject

Overall reviewer comments:
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RESEARCH GRANT EVALUATION FORM
Graduate Training Program in Clinical Psychology, Case Western Reserve University

Proposal Title:

Reviewer Date: Reviewer Number:

N/A 1 2 3 4 5
Does not far below somewhat at expected somewhat far above
apply expected below level above expected
level expected (competent) expected level
level level

IMPORTANCE & CONTEXT

Conveys importance of topic

Provides a compelling justification
for the proposed study based on
previous research and potential
impact

Provides a compelling justification
for potential impact of work

Clearly states how proposed
work is consistent with the
priorities of the funding
mechanism

OVERALL RATING:




N/A 1 2 3 4 5
Does not apply far below somewhat at expected somewhat far above
expected below level above expected
level expected level (competent) expected level
level

CONTENT

Clearly states a research
question and/or specific aims
along with theoretically and/or
empirically-derived hypotheses;
or has strong justification for
exploratory study

Contains a clear research
strategy with sound
methodology

Contains a sound data analytic
plan tied to aims

For fellowships, includes a clear
training plan and justification that
the applicant is poised to carry out
the proposed project

Includes and thoughtfully
responds to anticipated problems

Provides a thorough, accurate
reference list with up to date
references

OVERALL RATING:
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N/A 1 2 3 4 5
Does not far below somewhat at expected somewhat far above
apply expected below level above expected
level expected (competent) expected level
level level
CONCLUSIONS
States implications of proposed
work in a clear, direct way that is
specific to the project
Clarifies relevance of the study to
theory, research, +/or practice
Draws appropriate conclusions
about the prior literature leading up
to the proposal
OVERALL RATING:
Comments:
N/A 1 2 3 4 5
Does not apply far below somewhat at expected somewhat far above
expected level below level above expected level
expected level (competent) expected level
INTEGRATION

Includes opposing views, competing
theories, and/or diverse ideas

Integrates knowledge from at least two
of the following domains (affective,
biological, cognitive, social, or
developmental aspects of behavior)

OVERALL RATING:

Comments:
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N/A 1 2 3 4 5
Does not far below somewhat at expected somewhat far above
apply expected below level above expected
level expected (competent) expected level
level level
STYLE
Uses APA style correctly

Cites primary sources where
appropriate

Shows proper use of grammair,
spelling, punctuation

Provides a coherent, logical flow of
ideas

\Writing style is concise throughout

OVERALL RATING:

Comments

Recommendation:

Accept without revisions

Revise and resubmit

Reject

Overall reviewer comments:
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Teaching a One-Credit Specialty Course
Teaching skills are important for many professional careers in psychology. Many of our alumni
go on to careers that include teaching graduate or undergraduate courses. As such, one of
our specialty exams focuses on teaching a one-credit specialty course for undergraduates.

The requirement of teaching a specialty course may be filled only after completing the course
PSCL 453: Seminars in Psychology: Teaching of Psychology (usually during Year 2). Some
of the initial steps described below will be included as part of this course.

1. Identify a course topic. You should begin by identifying an appropriate topic within the
broad domain of clinical psychology. The topic of your specialty course begins to mark areas
of psychology in which you hope to develop specialization and expertise. If possible, try to
choose a topic that would interest undergraduate students but has not been covered in other
courses.

2. Seek approval of the topic from the department chair and the DCT. This should
happen during the Teaching of Psychology course.

3. Plan the syllabus. Your syllabus should include details regarding the content of the course,
the grading policies, and your office hours. A draft syllabus will be developed during the
Teaching of Psychology course.

4. Find a teaching advisor for your specialty course. You should identify your teaching
advisor while you are still taking the Teaching of Psychology course. This can be any faculty
member in Psychological Sciences, but make sure that the faculty member feels comfortable
overseeing a course in your topic area and that s/he will be available during the year that you
plan to teach the course. (You may not know yet which semester you'll be teaching the
course.)

5. Let the department chair know what you want to offer your specialty course. The
schedule of planned classes is often sent to the university registrar more than six months in
advance. When you begin to make preliminary plans for teaching a specialty course, please
consult with the department chair at least six months prior to the start of the course. The
course may be scheduled according to your plans, but note that only a few specialty courses
are offered each semester. An important detail: You must have your Master’s defended
before the department chair will be able to request that your course be listed in SIS.

6. Make sure that you are ready to teach your specialty course in your assigned
semester. Course cancellations can have a negative impact on many people: graduate
students, faculty and especially the undergraduates. Such cancellations subvert the idea of
there being one system within which all of us (graduate students and faculty) have to plan
our activities.

7. Revise your syllabus in collaboration with your teaching advisor. Once you have
developed a draft syllabus but before you actually offer the course, review the syllabus with
your teaching advisor. S/he should evaluate your syllabus, give suggestions, answer
questions, and talk with you about your overall strategy for the course. The best strategy is to
review the syllabus with your teaching advisor early on, when it is still in draft form; however,
it is crucial that you review the syllabus with your teaching advisor at least one week prior to
the start of classes, before you post it on Blackboard or distribute it to students.
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8. Prepare your lecture notes. Your lecture notes will guide your class sessions. It can be
helpful to include (a) substantive material relevant to the topic, (b) discussion questions to
stimulate a dialogue during the class meeting, and (c) examples to help clarify any
interesting or confusing aspects of the material. You should plan to submit your class notes
for at least one lecture, to be reviewed by your specialty course advisor. If possible, submit
your notes at least one week prior to the class meeting, preferably early in the semester.

9. Observation of classroom behavior. At least once during the semester, your teaching
advisor should attend the class meeting and observe your performance as an instructor. You
can negotiate with your teaching advisor which class session will be observed. In some
cases it may be useful for the teaching advisor to attend your course twice: once near the
start of the semester and again much later in the semester; however, this second visit to your
class is not required unless your teaching advisor chooses to require it.

10. Grading policies. You can establish your own grading policies, in consultation with your
teaching advisor. Final grades can be based on class participation, exams(s), and/or small
projects. Please keep in mind that students are registered for only 1 credit for the specialty
course, so requirements should remain modest.

11. Progress through the semester. Your teaching advisor should remain available
throughout the semester, for support and guidance via meetings, e-mail, or telephone calls. It
is common for students to encounter teaching dilemmas, such as student tardiness,
absenteeism, or disruptive behavior in the class. Your teaching advisor should be your first
resource for managing any issues that might arise.

12. Course evaluations. There are at least three methods that can be used to evaluate the
course. First, it is often helpful to ask the undergraduate students to complete an informal
evaluation of the course at the time of mid-term exams. This feedback from students can
help you determine whether you are covering the material at a comfortable pace and holding
their attention during class. Second, at the end of the semester, students will be asked to
complete an on-line course evaluation. Third, after the semester has been completed, you
should meet with your teaching advisor to review the course evaluations and process the
goals of the teaching special exam.

The teaching advisor will be expected to complete the rating form on the next page and use it
to give you detailed feedback on all aspects of your experience teaching the specialty course.
You should keep a copy of this form and also submit one to the department assistant for your
student file.
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CWRU Special Examinations Competency Ratings Teaching a One-Credit Specialty Course
Student Name:

Topic of the Course:
Course was taught during__fall____spring semester (year)

Please note that many criteria are rated below. Iltems should be rated
* = outstanding and beyond our expectations

+ = very good

0 = adequate and the level we expect for most graduate students, or
- = deficient and below our standards for acceptable teaching skill.

Not all criteria can be displayed during the supervision of a specialty course. Other items may
serve as an ideal for which instructors can strive to develop additional competency.

Course Syllabus:

Syllabus includes an organized sequence of topics

Syllabus includes an appropriate selection of readings

Goals for the course are clear and explicit

Syllabus includes a detailed description of grading policies
Course requirements (readings, papers, exams) appear realistic
Course strives to integrate the science and practice of psychology

Sample Lecture Notes:

Lecture notes appear organized and scholarly

Course material relies on current scholarly information

Important landmark studies are mentioned, if relevant to class goals
Relevant research studies are cited

Several examples are included to clarify the material

Thoughtful questions are included to stimulate discussion

General Issues related to Teaching:

Instructor demonstrates adequate background knowledge

Instructor demonstrates clear communication skills

Instructor appeared aware of potential ethical issues

Instructor appeared sensitive to issues of diversity

Instructor seems capable of self-evaluation

Instructor shows signs of innovation and creativity in teaching methods

Classroom Performance:

Instructor arrived on time, and appeared prepared to meet with students
Instructor displayed a professional attire and demeanor

Instructor seemed familiar with the students (names, interests, etc)

Lecture was presented in an organized manner

Lecture material was based in scholarly resources

Classroom participation was encouraged by discussion questions
Instructor appeared confident (voice was audible throughout the classroom)
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Instructor provided useful and interesting examples
Critical thinking was encouraged through discussion
Instructor responded to all questions
Instructor appeared interested in the material
Class session ended on time, with time left for final questions

Grading and Grading Policies:

Grading criteria are described in a clear and explicit manner

Grading policies seem fair and unbiased

Grading policies were written in a thoughtful manner

Grading was based on appropriate exams or essays

Instructor appropriately managed requests for special consideration Notable strengths:

Suggested areas for ongoing professional development:

The signature below indicates that the student has performed adequately on all components of the
teaching special exam.

Name of teaching exam advisor (printed) Signature of teaching exam advisor Date of approval
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Clinical Case Presentation
As part of the evaluation of readiness for internship, all students are required to give an oral
case presentation. The goal is to help you conceptualize and present clinical material in a
scholarly manner and thereby sharpen your conceptualization and communication skills. It
will also be important to be able to consider your case from different clinical or theoretical
perspectives.

Before you present a case, obtain the client's written consent to release information for
educational purposes (see below please) . The case may be a current case or one that has
already been completed.

Faculty Guidance and Case Selection

To help you work on your case presentation, you should plan to enlist the aid of two people.
First, your clinical supervisor will oversee and monitor the clinical services you provide. Your
case may be selected from a psychotherapy practicum or a clinical field placement, and your
clinical supervisor should help to guide your assessment, conceptualization, and intervention.

Second, you must select a member of the core clinical faculty to serve as your case
presentation advisor. The case presentation advisor could also be the clinical supervisor for
the case. This advisor can help you to select an appropriate case and can help to guide the
development of your presentation. The case presentation advisor should also gather the
evaluation forms from the other faculty after the meeting, go over the results with you, and
complete the competency-based form for your case presentation (see second form at end of
this section.)

Because the case presentation is intended to be a learning experience for you and the other
students, you are encouraged to present a case that you found especially interesting or
challenging, one that facilitated your learning in some way. This might be a case where
something went wrong or where, given the chance, you might have made some different
choices as a therapist. The case presentation should be viewed as an opportunity to consider
alternative intervention strategies that might have better fit a particular client’s strengths,
resources, or adaptive capabilities. It may be helpful to remind yourself that the success of
treatment is only partly dependent on the therapist’s behaviors, and many challenging clients
resist or oppose effective treatment. The success of your intervention is not relevant to your
success on the case presentation.

Scheduling the Oral Presentation

The oral presentation provides important information about your general clinical skills, and it
plays a role in the faculty's evaluation of your readiness for internship. Therefore, you should
plan to do your case presentation before you request permission from the clinical committee
to apply for internship. You will need to successfully complete the presentation before you will

gth

be granted final approval to apply. Students typically present their cases during the year

in the program, so they can apply for internship during their 5th year in the program. It is
important for your case presentation advisor to be present at the oral presentation, so please
check with him/her when scheduling. It may also be helpful to invite your clinical supervisor to
attend. If your clinical supervisor attends the presentation, s/he may wish to comment briefly
on the case at the end of your presentation. If you wish, you can also invite other members of
our training community (e.g., field placement supervisors, experimental faculty).

Content and Structure
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Here are some guidelines about topics to cover in your summary:

(a) Client's presenting problems and background information (Demographic information
should be kept to a minimum in order to protect client confidentiality.)

(b) Case conceptualization, including intake assessment and provisional diagnosis

(c) Treatment plan that guided your approach

(d) Course of treatment

(e) Outcome, with brief summary of any outcome measures that were used

(f) Your thoughts about mechanisms of change and obstacles to change

(g) Take-home lessons that were learned through the clinical work

See the detailed evaluation form at the end of this section for additional guidance on what to
cover.

Your oral presentation should include two main components: your semi-formal presentation
followed by a brief question-and-answer session. You should aim to give a brief, encapsulated
overview and then be prepared to discuss the case with faculty and fellow students. Your
presentation should run for at least 30 minutes, but students are allowed up to 45 minutes to
present more challenging cases before stopping to solicit questions. We hope that students
can learn to be concise and only present the important aspects of the case. You should not
rely extensively on notes during your presentation. You are allowed one page for an outline of
topics to be covered. Slides are not used. Handouts are optional. Feel free to use a handout if
it would be helpful in illustrating important aspects of the treatment process (e.g., charts
showing changes in outcome measures; key references that may be helpful to other
students)

Evaluation Forms

Please bring copies of the brief feedback form (the first form at the end of this section) to the
meeting for distribution to the faculty. Your oral presentation will be evaluated in terms of your
ability to conceptualize and present the case, including the lessons you have learned, and
your ability to answer questions effectively. At the end of your oral presentation, you will be
evaluated by all faculty who are present at the meeting. They should turn in their evaluation
forms to your case presentation advisor. Sometime shortly after your presentation, you will
receive feedback through your case presentation advisor.

Your presentation should also be evaluated using the more thorough form to be completed by
your case presentation advisor. (See the second form at the end of this section.) This form
provides additional structure for the evaluation in terms of clinical competencies and will help
the faculty to evaluate your readiness to apply for internship. Keep a copy and submit a copy
one to the department assistant for your file.



PERMISSION FOR RELEASE OF INFORMATION FOR
TRAINING PURPOSES

| hereby give my permission to release information collected
during my interviews conducted at the Psychology Clinic of the
CWRU Department of Psychology.

| understand the information will be released for the purpose of:

CLINICAL RESEARCH
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Department of Psychological Sciences
Psychology Program

10900 Euclid Ave.
Cleveland, Ohio 44106-7123

Visitors and Deliveries
Mather Memorial 103

Phone 216.368.2686
Fax 216.368.4891
Toll Free 1-800-368-2685

www.case.edu/artsci/psych-sci/

The information gathered in our sessions is part of a clinical research project or
case study designed to understand similar problems. Thus, information about
my treatment can be used for scientific purposes to learn more about treating
similar problems. This information may be published as part of a professional
book or journal article. However, my privacy would be protected and no
identifying information (e.g., name, date of birth, etc) will be revealed.

EDUCATIONAL EXAMPLES

Information gathered in our sessions will be used to train students or other
mental health professionals about psychological assessment and therapy
techniques. | give my permission for my therapist to present material from our
sessions so that others may learn how to provide psychotherapy in an efficient

and effective manner.

| understand that steps will be taken to protect my privacy. Thus, my name will be kept
confidential and no unnecessary identifying information will be revealed. | am giving my
permission voluntarily and | realize that | could still participate in the interviews without
consenting to release the information. My decision of whether or not to consent will not affect
my relationship with my therapist in any way. Even if | give my consent today and | change
my mind at any time for any reason. A copy of this consent form is available upon request.

Client Signature: Date:

Therapist Signature: Date:




Clinical Case Presentation
Brief Feedback Form

Student Name:
Date:

Content of presentation (e.g., overall summary of case; assessment strategies and
diagnostic decisions; description of treatment plan, course of treatment, outcomes,
lessons learned)

Strengths:

Areas where presenter could improve:

Style of presentation (e.g., organization, pacing, nonverbal

behavior) Strengths:

Areas where presenter could improve:

Response to audience questions (e.g., appropriateness of answers, nondefensiveness,
ability to think on one’s feet)

Strengths:

Areas where presenter could improve:

Other comments:
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CWRU Clinical Case Presentation
Competency-Based Evaluation Form

Student Name: Date of Case Presentation:

Please rate each item on the following scale:

0

+

*

A.

oOOhwWN- A aOrWONN-= W

ABWN -

AWN -

F.
1.

= performance is below our standards, due to incomplete or erroneous information
= performance is adequate and at the level we expect of advanced students

= performance is above average and at the level of a pre-doctoral intern

= performance is outstanding and at the level of a seasoned clinician

Clinical Assessment
Appropriate assessment methods and/or tools were selected

1
2. Student appropriately uses, interprets, and integrates assessment data
3. Assessment findings are used to help develop the plan for treatment

4,
5
6

Assessment included social class, ethnic background, and cultural factors

. A detailed description of the client’s bio-psycho-social background is provided
. Diagnostic issues are presented in a clear manner

. Case Formulation

. The case formulation is appropriately grounded in clinical data

. The treatment rationale is clear and well documented

. Student is aware of alternative formulations and limits to own formulation

. The formulation takes into account ethnic, cultural, and social class variables
. The case material is integrated with current research in the area

. The case material is grounded in a relevant theory

. Intervention Strategy

. The intervention plan was clear and thorough

. Student integrated client preferences into treatment plan

. Treatment addressed time limits, family structure, community resources

. Student displayed an ability to modify treatment plan as needed

. Treatment plan included client’s interpersonal style, cultural values, language skills
. The case material demonstrated mastery of the treatment approach used

. Therapeutic Relationship

. Student established an atmosphere of trust and open communication

. Student demonstrates concern and respect in an empathic manner

. Student appears able to establish and maintain professional objectivity

. Cultural and ethnic factors were incorporated into treatment as appropriate
. Student seems aware of and respectful of boundary issues in treatment

. Self-Assessment

. Student understands his/her own biases and personality style

. Able to reflect on own feelings, attitudes, and behavior related to treatment

. Student recognizes the limits of his/her own competence

. Student seems aware of the impact of own cultural background on treatment

Communication Skills during the oral presentation
Student communicated in a calm and clear manner
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2. Student appears responsive to audience questions, dialogue, and feedback
3. Student appears to manages anxiety in an appropriate manner
4. Material was presented in a logical and well organized manner
5. Questions were answered in a thoughtful and non-defensive manner
6. Conclusions seemed thorough, thoughtful, and clinically useful

Additional Strengths:

Notable Weaknesses:

The signature(s) below indicate the student has performed adequately on all aspects of the
case presentation.

Printed name of case presentation advisor (core clinical faculty member)

Signature of case presentation advisor Date:




SPECIAL EXAM PLANS AND COMMITTEE MEMBERS

Student Name:

Date this plan was submitted:

SCHOLARLY REVIEW PAPER or GRANT PROPOSAL

Title:

Faculty Advisor for the Review Paper or Grant Proposal Exam:

To be completed during ___Fall Semester ___Spring Semester
____Summer

Date Completed:

Faculty Signature indicating successful completion:

TEACHING A SPECIALTY COURSE

Title:

Faculty Advisor for the Specialty Course:

To be completed during ___ Fall Semester ___ Spring Semester
___Summer

Date Completed:

Faculty Signature indicating successful completion:
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ADVANCEMENT TO CANDIDACY FOR THE PH.D.

After successful completion of the special exams, a student must submit a signed copy of
the Completion of Special Exams paperwork to the DCT and office staff, that includes
signatures from your advisors for the Review Paper/Grant Proposal, and the teaching of
the Specialty Course (this form is available through the Clinical Program’s Forms website).
The student must also notify the DCT and Office Staff via email that they are requesting
advancement to candidacy for the Ph.D.

A student’s request for advancement will be evaluated by all faculty members in the
Department of Psychological Sciences. Approval indicates the faculty's confidence that the
student is prepared to begin independent work on a dissertation. Advancement is based
on a comprehensive evaluation of a student's development and performance in courses
and research. Satisfactory defense of the Master's thesis, a GPA of 3.0 or better, and
(under the new rules only) passing evaluations on both special exams are the minimum
requirements for advancement to candidacy. Note that these are necessary but not
sufficient criteria for advancement to candidacy, which is based on a vote by faculty in the
Psychological Sciences Department.

To request advancement to candidacy, please inform the department assistant and DCT of
your wish to be considered for advancement. The department assistant will poll the
faculty. Faculty will be given five working days to respond. If no objections are raised to
the student's advancement to candidacy, the student will be advanced. However, a full
faculty meeting will be held to discuss the situation if even one faculty member objects
because of inadequate academic or research performance or inadequate performance in
any other area required by the clinical program. This meeting will have one of three
possible outcomes: 1) advancement to candidacy; 2) a remedial program to correct
problems within a period of one year, at the end of which a final meeting will be held to
determine whether the student should be advanced to candidacy; or 3) a recommendation
that the student be given a terminal Master's degree. The outcome of the meeting will be
determined by a majority vote with absentee and proxy votes allowed.

Following this vote, the student and advisor must submit a completed
“Advancement to Candidacy” form, available through the School of Graduate
Studies Website. Please note that this paperwork is separate from the “Completion
of Special Exams” paperwork for the clinical program.

Please note that you cannot register for dissertation credits (PSCL 701) until the signed
Advancement to Candidacy paperwork has been submitted to Graduate Studies. As
described earlier in the Dissertation section, advancement to candidacy will automatically
start the five-year “clock” for dissertation completion. This is a Graduate Studies policy.
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ASSESSMENT OF INTERNSHIP READINESS

As part of doctoral training in clinical psychology, students must complete one year of full-
time training in a pre-doctoral internship that has been accredited by the American
Psychological Association.

Your dissertation prospectus must be approved before you will be eligible to apply for
internship. As of 2023, the deadline for approval of the prospectus is September 30.
Failure to meet that deadline may result in students being ineligible to apply for internship
that year.

You will need to request permission for eligibility to apply for internship late in the spring
semester before the spring student evaluation meeting. As part of your end-of-year
milestone update, you will need to clarify that you are requesting permission to apply for
internship. You will also need to provide an update on all of your major program
milestones (e.g., coursework; Master’s; special exams; case presentation; dissertation).
The DCT and the clinical faculty will review your request during the spring evaluation
meeting and will evaluate your readiness to apply for internship. You do not have to
provide the faculty with any forms; however, the faculty may use a form similar to the one
on the next page to evaluate your competencies across various domains relevant to
preparation for internship.

If you have not completed one of the major milestones (e.g., special exams; case
presentation; dissertation proposal) by the time of the spring meeting but are otherwise
progressing well in the program, the clinical faculty may grant you provisional approval.
Provisional approval indicates that you can begin making preliminary plans to apply for
internship; however, final approval will not be granted until the fall semester, and then only
if you have successfully passed the required milestones and met any other criteria spelled
out as part of your provisional approval.

If you request permission to apply for internship earlier than usual (4th year instead of 5"
year), then there will be a formal review procedure. You should submit to the clinical
committee a CV and detailed description of placement and clinical activities. Interviews with
several clinical faculty may also be useful.
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CWRU Clinical Psychology Program Evaluation of Internship Readiness

Student Name:

Based on the student’s performance in graduate courses, supervised clinical work, and clinical
research, the core clinical faculty members believe the student has displayed an adequate level of
competence in the following domains: (rated O = Outstanding, A = Acceptable, D = Deficient).

Interpersonal Relationships: The student has displayed an ability to communicate, collaborate,
and negotiate with clients, colleagues, and supervisors. These skills include an adequate level of
empathy, respect, and communication skill. The student has been able to establish and maintain an
effective, mature, open and cooperative relationship with clients and supervisors. The student
appears to understand the benefits of interdisciplinary collaboration in research and clinical service.

Psychological Assessment: The student has displayed an adequate level of knowledge and skill
in the selection, administration, scoring, interpretation, and integration of a wide range of
psychological measures, including objective scales, projective techniques, and interview-based
assessment measures. The student has accumulated an adequate number of hours conducting
various forms of psychological assessment.

Psychological Intervention: The student has displayed an adequate level of knowledge, skill, and
experience in the delivery of psychological treatments and has attained a solid foundation for case
conceptualization and treatment planning. The student has been able to work effectively with clients
from diverse backgrounds. The student has accumulated an adequate number of hours in the direct
provision of psychological treatments.

Application of Research in Clinical Settings: The student understands the issues that arise when
applying research findings to a particular client. Also, the student has developed the skills necessary
for understanding, designing, conducting, and evaluating research that is conducted in clinical
settings.

Sensitivity to Cultural Diversity: The student has displayed an adequate level of sensitivity to
diversity in its various forms and how these factors can influence psychological assessment as
psychotherapy.

Legal and Ethical Behavior: The student is familiar with the relevant legal standards and ethical
guidelines that regulate clinical work. The student consistently displays an awareness of the ethical,
legal, and moral values that can impact the role of a clinical psychologist. The student consistently
behaves in an ethical manner in research and clinical settings.

Adequate Breadth to Professional Background: The student has displayed a breadth of training
across multiple systems (psychological theories, the role of biological factors, an appreciation for
cultural and social factors), treatment modalities, client demographic factors, psychiatric diagnoses,
and clinical services (psychological assessment, diagnosis, intervention, supervision, consultation).

The signature below reflects the approval and readiness for internship, based on the general
consensus of the core clinical faculty, as discussed during a meeting of the clinical training program.

[DCT name] Date of approval
Director of Clinical Training
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INTERNSHIP

Application Process

The clinical training program participates in the Association of Psychology Postdoctoral and
Internship Centers (APPIC) matching program. The application will be available on the
APPIC website beginning in midsummer.

You are strongly encouraged to apply to a range of internship sites. It may be difficult to
obtain a match with an APA-accredited internship if you apply to a small number of sites or
restrict your search to a narrow geographic region. The internship application process has
become very competitive in recent years. When deciding where and how many sites for
which to apply, it is a good idea to seek advice from a variety of professionals including your
primary research advisor, the DCT, your clinical supervisors, and members of the clinical
faculty. We will also arrange an informal meeting in late spring or early summer so that the
most recent group of internship applicants can share their experiences with students who
are preparing to apply for internship.

You should set a meeting with the DCT in late August or early September to discuss your
internship p